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Concept of Social Science 0

(1) Purely Social Seiences : These may be said 10 constitute
the purely social sciences © Politics, Reopomics, Historys
Jurisprudence, Anthropology, Penology and Sociology:

(2) Semi-Social Sciences : Among the gemi-social sciences
may be mentioned Ethics, Education, Philosophy and Psychology.

(3) Sciences with Social implications : These are
Biology, Geography, Medicine, Linguistic and Art.

Subject Matter of Social Science/Social Studies

Both focus on man's relationship, both these have a commaon
way of content to man and to his environment. But while
social sciences represent an adult approach, social studies 1s
child-centred.

Social Studies not a Combination of Social Sciences

It is an all-embracing subject which touches all aspects of
human life. It embraces material related to human relationships
drawn from History, Geography, Political Science, Economics,
Civics, Sociology, Social Psychology, Philosophy, ete. Its functions
material is shifted from all these and is fused and unified into
one field called Social Studies.

Social Studies not a Combination of Social Sciences

Social Studies is not a combination of Social Sciences like
History, Geography, Civics, Economics, efe. Though Social
Studies draws its material from Histocy, Geography, Civies,
Economies etc., but it is not a part of History, Geography, Civies
and Economics put together unrelatedly.

It is not a combination of many subjects. It is one
independent field of study which provides a core ?fknﬂwladge_
experience and insight around which utherlj subjects, may be
built up in a coordinated way. It draws functional and practical

knowledge from various social science. This .is then properly
integrated into one subject, called Social Studies,

Social Studies deals with man, his relations with other men
and his environment. It, therefore, draws 1t8 contents from
several social sciences to help us understand the problems of
man and how he dealt or dealts with them. ':fhe main themes of
Social Studies are—man’s struggle with envIronment yester




Concept of Social Science

Meaning of Social Science
According to Charles Beard Social Sciences are @ body of

knowledge and thought pertaining to human
distinguished from st icks, stones, stars and phys

< . R 0
James High defines the Social Sciences as those bod168 ]
learning and study which recognise the simultancous ﬂﬂ:.l

hic

mutual action of physical and non-physical Htimui w
produce social reaction,

Thus. the term social sciences may include an
knowledge which deals with people and utilises &
method.

Social Sciences include history, ceography, pﬂlitical sclence,
economics, anthropology and sociology which represent man’s
fundamental needs : the human record, habitat, political
structure, subsistence, human, derivation and social organi-
sation. Human or cultural geography and psychology account
for human needs of acceptance and personal adjustment. Social
Sciences may also include social biology, ethics, philosophy,
statistics, linguistics and education, and even

y disciplined
geientific

jurisprudence,
thetoric, logic and grammar.
Definition of Social Studies

(1) “The Social Studies are nunderstood to be those whose
subject-matter relates directly to the organisation crd
development of human society and to the organisation and

development of human society and to man as a member of social

groups.” Commission on Reorganisation of Secondary Education

of Associations, USA.

(2) “What we study tn Social Studies is the life of man in
some particular pluce at SOME particular time. We, therefore, use
every possible ‘subject’ to help us understand his problems
and how he dealt or deals with them. Man's strugsle with
environment yesterday and today, man's use or misuse of his
powers and resources, his dezueiupmﬂnt, the EH..'-:pﬂtiuf um'g:,r of
civilization-these are the main themes of Social ‘L"’:““ﬁ‘f‘ﬁ " "Social
Studies for Schools” Social Studies Committee of Schoglg

Board, Victoria.




(3) “The Social Studies are concerned with man and hig
interaction with his social and physical environment; they deq
with human relationships. The central function of the Socig
Studies is identical with the central purpose of education-the
development of democratic citizenship.”

~<John V. Michaeliy

“Social Studies includes “These portions of the Soecial
Sciences selected for instructional purposes” may be applied to
include anything pertinent to the immediate purpose of learning
and adapted to the level of comprehension of the student; in short,
absorption of as much or as little of man’s heritage as may be
decided.” —Edgar B. Wesbey

(4) “Most simply stated the social studies are the school
mirror of the scholarly findings of the social sciences. Such data,
as Social Scientists may gather, is integrated and simplified to
appropriate levels of expression for children in all the grades.”

—James High

(5) “The Social Studies are, as the name suggests, studtes of
society, and their chief aim is to help pupils to understand the
world in which they have to live, and how it came to be, so that
they may become responsible citizens. They aim at promoting
critical thinking, encouraging a reasiness for social change, at
creating a disposition for acting on behalf of the general welfare,
at an appreciation of other cultures and a realisation of other
cultures, and a realisation of the inter-dependence of man and
man and women of the nation.” —I.F. Forreste

(6) “Social Studies, as a term, is comparatively new in
Indian Education. It is meant to cover the ground traditionally
associated with History, Geography, Economics and Civies, efc.
If the teaching of these separate subjects only imparts
miscellaneous and unrelated information and does not throw
any light on or provide insight into social conditions and
problems or create the desire to improve the existing state of
things, their educative significance will be negligble. This whole
group of studies has, therefore, to be viewed as a compact whole
whose object is to adjust the students to their social environment
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in a democratic situation, they develop a commitmen "
democratic means for solving problems,

Characteristics of Social Science/Social Studies

The above definitions indicate the following characteristiey
of Social Science |

(1)

(2)

(3)

(4)

(a)
(6)

(7)

(8)

(9)

Social Studies deals with the inter-relations that de.
velopment between and among people and those that
develop between people and their environment,

Social Studies i1s a broad and composite instructional
area which draws its contents from different social
sCiences.

Social Studies is a compound rather than a mixture
where the ingredients lose their identity and some-
thing tangible and worthwhile emerges out of the com-
bhination. If differs from the teaching of History,
Geography, Civics, Economics efe. in the some sense in
which the taste of ice-cream differs from that of its
ingredients like sugar, cream, milk efc, tasted in isolation.
Social Studies aims at enabling the students to adjust
to their social environment which includes the family,
community, state and nation and in fact the entire
humanity.

Sacial Studies deals with the art of living.

Social Studies deals with those areas of curriculum
that enable the students to interpret intelligently the
matrix of social forces and movements in the midst of
which they are living.

Social Studies establishes relationships between pres-
ent, past and future,

Social Studies integrates the knowledge of all social
sciences and is, therefore, called ‘Co-ordinated’ and
‘Co-ordinating’.

Social Studies is the applied branch of Social Sciences,
introduced in the school curriculum with a view
developing proper attitudes, sensibilities and skills i
future citizens.



concept of Social Seienee .

(101 The materials of Social Studjes e uge
education at school level, before o |
starts so that pupils can loar
ease and interest

ful for general
crinte oducation
N them with sufficient

(11} The contents of Social Studies Ay
g and changing with the
Hence, its contents will have

continuously grow-
changing gocial process.
ko be reviged periodically,
(12) Secial Studies covers the study of

communities at all
levels, local, regional,

national and international with
focus on man and his social environment.

(13) Secial Studies stresses contemporary human life
its problems rather than the past history of man.

and

Nature of Social Science

The Secondary Education Commission (1952-53) or
Mudaliar Commission Recommended the course of Social
Science/Social Studies for secondary classes. It has emphasized
the integration of social subjects history, geography, economics
and civics. It is considered as an unit of teaching for secondary
classes. The integrated content may provide the awareness and
understanding of social environment as whole. It includes

family community, state, national, environment. It may
. provide the knowledge of social forces and social changes.

In our school curriculum, an important place has been
given. In the beginning it was accepted in the form of its
“mponents—history, geography, have included in the secondary
tourse in integrated form. Now it is being accepted in the form

of Social Science/Social Studies. Tt has the following main
leatureg -

(1) The nature of social science or social studies is arteas
well as science.

(2} It includes the all aspects of social development in
ﬂhrnnnlugical order.

(3) It is an integration of history, geography, civies and
economics as component, not as mixture.

(4) It develops—civic sense, time sense and place sense
among the students.
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(6) It provides the underscanding from family to nationg)
level.

(6) It stresses on human relation and human developmen,
(7) 1t indicate the social awareness in an unit form.

(8) It provides the understanding of physical envIironmeng
interaction with human development,

Importance of Social Science

In our school curriculum great importanc is given to science
subjects, but now equal imporiance is given to social science in
our school curriculum. The social science develops the
consciousness about nation or as a citizen among the students,
It is very essential for a good citizen of a country.

John Kenndy said, “Do not ask what your country can do for
you. Ask yourself what you can do for your country.”

The study of social science develops the good qualities
among students-simple living, feeling of patriotism, national
consciousness, interest in the progress of society as well as
nation. The good citizens contribute in the national development,
This subject social science can not be under rated from its
contributions. Other school subjects develop-logical thinking,
decision power the students to understand the present on the
basis of past and can plan for future as well. From this point of
view, great importance has been given to social science in

school curriculum. The following are the basis for its
importance :

(1) Awareness of the group life.
(2) It has the utility of masses.
(3) It is essential
(4) Iti

{5)

. for development of an ideal leadership.
s important for democratic way of life,

It develops the scientific attity
(6) It develops

patriotism.

de among student.
the national consciousness and feeling of

(7) 1t has practical utility for daily life

i ed, “A nation’s
its life . ; on’s school are the organs of
Whﬂﬂ-ﬂ Epﬂ[lﬂj ﬁ.lnft-i.l:ln tﬂ cunsﬂlid-ﬂtﬂ itS E.I;_'!gi]-it-uﬂ]
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strength to maintain its historic continuity to gecure its pas
achievements, to guarantee.”

E[l—"’ I1ll.'-I!"-l I"ij.‘,'hi-l}-, F-I.-ﬂfhﬂ l-h“l- lh.l_'! "1“'”1 i”-lrIl”HP “‘t HI}EIHI
seionee is to preserve cultural heritage and epnsolidate our
spiritual strength and to maintain its pasi continuily of our
achievements.

Functions of Social Studies

The functions of social studies are as follows -

1. Providing Social Experience.

b
:

Developing Social Skills.
3. Increasing Social Knowledge.
4. Raising Sociai Standard.

5. Solution of Social Problems and
6. Understanding Social Changes,

The details of these functions of the social studies have
been given in the following paragraph :

(1) Providing Social Experience : Social Studies provides
social experiences to students. While entering an education
institution, every child comes with a large number of social
experiences with his parents, relations, neighbours and
play-mates, already learning how to get along with other
people. Now the school provides new associates giving him
opportunities for group and team interactions. As he advances
in studies he learns how families, religious institutions, states
and countries have failed or succeeded in different periods of
history, Thus, social studies provide social experience,

(2) Developing Social Skills : Social experience ig
meaningless without skills, technigues and procedyres applied
to subsequent toleration of differences, adjustment of 0pposition
and accommodation to compromises provided directly or
indirectly by the subject of Social Studies. These gpe very
essential for the building up of a healthy, vigorous and dynam;ie
society,

(3) Increasing Social Knowledge : Social Studies
provides a lot of information about man’s relationships, [t js 5



store-house of accumulate i
= t"d human experience and knowledgg
pen to the child who gets it through readin ki i
listening to oth R ey
ning t others and many other activities, connected with
the teaching of Social Studies. He now learns not only th
facts but also the ¢ ki 1 ' il
ut_alt + correct interpretations, judgements and
generalizations.
(4) Raising Social Standard : Some kind of social conduct
has to be maintained by its members in every society. For
example, from society evolves standards for individuals, groups

and institutions. The individuals are expected to speak the
truth, obey the law, perform their duties and maintain a
help their

desirable behaviour. Groups are expected to
members in all possible ways. Institutions like the state. the

church, the school and the business concerns are expected to
work for the welfare of the society®Social Studies, describe the

standards that society has evolved during the course of time
and provides ed acation for character and behaviour forming

attitudes, ideals and standards.

(5) Solutions of Social Prob
makes the child realise human society
certain problems although it has succeede
Social Studies provides unlimited opportunities to children
learning what society has failed to achieve. It also tells them
their own duty to the welfare and progress of society.

(6) Understanding Social Changes : Social Studies tells
about the explosive quality of the present situation. Today, the
advances in science and technology are changing the physical
environment and the social order at an ever-increasing rate.
There is more change in the world now. To be prepared for
acting intelligently in such a situation, the child must be made
to understand the changing nature of this world and 1t8
dynamic content, through an integrated course of Social
Studies.

The functions of Social Studies provide an
subject as a whole clarify the nature of this field
the social purpose of the subject.

lems : Social Studies also
has failed to solve

d in achieving a lot.
for

analysis of the
and identify

-
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Contents of Social Studies

(1)

(2)

(3)

A study of relationships, i.e., relationghips between
man and man, relationships betwoeen man and inatitu-
tions, relationships between man and earth and rela-
tionships between man and goods,

A functional study of natural sciences and arts 8.
study of that part of chemistry which has helped a lot
in the eradication of various diseases.

A study of current affairs which make us think about
the social structure of the community or the society
and the effects of social forces in their making.

A study of international affairs for promoting brother-
hood of mankind.

A study of the actual working of social institutions like

the Village Panchayat, State Legislature and
Parliament efc,

The vastness of the scope of Social Studies may be
explained with the help of a diagram as given below :

L

. ( International Le'veI_Undi:rs'ta'ndiE'E_'] .
"National Level

| State Lc#ﬂf‘fUﬁdErstaﬁﬂi‘nE‘_l
h District Level Awareness
Local Community " |
Home and 'Schnn:l'

[

Hierarchy of Social Science Development

The Secondary Education Commission (1952-53) has
observed, “It is not often realised that the complaint of
over-crowding is largely due to the multiplicity of subjects,
presented as separate, entities, without bringing out their
organic inter-relationships. So in framing the curriculum an
attempt should be made to see whether cerlain subjects can be
grouped in large, organically related units dealing with certain
broad areas of human knowledge and interest. Thus, it is



e L 1] Mi’nh
psyehologreally preferable o present subjects CORLering pe,
. sy e ,
the study of the sociaf cnvtronment and human relations L L
T J ¥ - - i 1 it
the comprehensive heading of "Soctal Studies” than to feae),
1 = - & q
number of separate subjects like H story, Geography, ( Jvies g n

Keanomies in watey tiohy compartments.”

“Soctal Studies” as a term is comparatively new in Indiap,
education: it 15 meant to cover the ground traditionally
associated with History, Geography, Economics, Civies, efe. If
the teachings of these separate subjects only impartg
miscedaneous and unrelated information and does not throw
any light on, or provide insight into., social conditions and
problems or create the desire to improve the existing stage of
things, their educative significance will be negligible. This
whele group of studies has, therefore, to be viewed as a com pact
whole whose object is to adjust the students to their social
environment—wnich includes family, community, State and
Nation—so that they may be able to understand how sociely
has come to its present form and interprel intelligently the
matrix of social forces and movements in the midst of which
they are living. They help the student to discover and explain
how this adjustment has taken place in the past and how it is
taking place today. Through them, the students should be able
Lo acquire not only the knowledge but the attitudes and values
which are endeavour to give the students not only a sense of
national patriotism and an appreciation of national heritage,
but alse a keen and lively sense of obvious fact that these are
but the formulation of the aims which have to be achieved: their
translation into curricular terms will require careful thought
and patient research.”

Objectives of Teaching Social Studies

The objectives of social studies are as follows

(1) Acquaintance with the envi ronment,

(2) Interest in SOCI0-2COnomic institutions.

(3) Appreciation of cultural heritage.
(4) Sifting of materia].

(5) Development
(6)

of broad-mindednesg.
Development of social commitment.
(7) Faith in the destiny of nation.
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(8) Development of insight into human relations.
(9) Effective participation in social alTairs,
(100 Promotion of ideals enshrined in the conatitution.
(117 Maximization ol cconomie and social welfare.
(12) Promotion of peace
113) Profitable use of leisure time,
(14} Foundation of specialisation,
(15) Many-sided development of the personality.
Basic Postulates for Social Studies Course

(1) Inter-disciplinary : As an inter-disciplinary course it
draws its contents selectively form several other branches of
knowledge and human experience.

(2) Applied : Social Studies is the applied form of Social
Sciences, placed in school curriculum to develop proper
attitudes, sensibilities and skills among future citizens,

(3) Scope : The scope of Social Studies is continuously
growing, as the social process and problems are changing from
time to time. [ts content must be revised periodically.

(4) Pragmatic approach : The approach of Social Studies
in teaching is based on a pragmatic philosophy to serve the
present needs of a particular society and to help pupils to have
social adjustment in their future lives.

(5) Field : The field of Social Studies covers the study of
communities at all levels—local, regional, national and
international, focusing on man and his social environment,

(6) Emphasis : The emphasis of Social Studies lies more o
the contemporary human life and its problems than on the past
history of man.

(7) Materials : The materials of Social Studies are useful

as a media for general education at school level so that pupils
may learn them with sufficient ease and interest,

Social Seiences As an Integral Part of School
Curriculum

The curriculum of a country, like its constitution, reflects
the ethos of that country. As the Education Commissign points
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education so as to relate 1t to

ake it a
\tions of the people and t0 m'dk?um iE
For this purpose, the curriculum
1 tudics is intended for the awakening
TE i 1} ! Y ) . i
social sciences and socii stu i LT melien 6 e
o reatioe and national 1D I :
of :-.nu.ﬂ lehIlH ‘th A i]t‘rlf'l-il'ill hins. i, |F.I}"H |gmphﬂs]ﬂ not ﬂ'ﬂlj.-'
e but also on right doing.
inte of school
Socinl Studies has heen made an II'I’F..LH'T:FI.I partr -
‘ as it aims ai giving education for life. Social Studies
i . K i & 4 .'|'] t,ﬂ- the
through its functional approach, gwf'ﬁ. practical traim E .
pupils to live well, By providing an all-embracing
comprehensive area, ‘i enables the pupils to clear thfur
! i /i ' terial hysical and social
relationships with their material, pay :
surroundings so that they are able to adjust themselves to the
lilfe of today. No wonder, therefore, social studies forms an
integral part of school curriculum which has its concern as
national integration, social justice, productivity, modernisation
of the society and cultivation of moral and spiritual values.

'] " - t]
out, there is a need Lo transion

the life, needs and aspr
instrument of social change.

practical subyject w

on practcal know

curriculum

(1) Inclusion of Social Studies form Psychological
point of View : It is a well-known principle of teaching that
children are interested in concrete things and social studies
deals with the concrete things. There is nothing more concrete
than life itself which is the central theme of social studies.

Social studies is the subject which deals with the substance of
life, for life and through life. |

Besides, social studies provides knowledge in a correlated

and integrated form—a form needed by the child.

(2) Inclusion of Social Studies from Sociological

point of View : With the changi s
; Eing patte
fails to provide aquUHLE & Ep rn of llflE, the home

citizenship training, The diginte
system and working of both the pe

have deprived the child of developing inter-personal relationships
) ships.

s ll e H i 5 e I-}EL"EEE
n

part of the school. Soei; :
e e | - wocial studies provide :
socialisation and for democratic living ® SEROIhGey fn

parents in offices or factories
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(3) Inclusion of Sacial Studies from Pragmatic point

of View : Social, secular, ceonomic and politieq
modern life have become so mtricate that lofi I.n themselves, only
a few yvoung men and women ean adjust, 1.Iu~.m.:qnil~.ruﬁ amicably. Tt
is, therefore, extremely im portant, that appropriale cxperiences
must be provided to the student in the school 1o understand his
nature, the nature of his physical and social environment so
that he helped to develop the attitudes and skills of social

mindedness, cooperation and tolerance, A course in social
studies offers such opportunities.

problems of the

Place of Social Studies in School Curriculum

sy . <, T .
Social Studies finds an important place in the school
currtculum as -

(1) It helpe the child to acquaint with his past and present
cultural, economic and social environment.

(2} It helps the child to appreciate his rich cultural heritage.

(3) It helps the child to get rid of what is undesirable and
antiquated especially in the context of social change.

t4) It helps the child to acquire right attitudes, knowledge,
mderstanding and competence needed for adjustmen
/ith the environment. '

'5) It helps the child to gain insight into spiritual, eco-
rormie and political values.

(6. 1% aelps the child to use his leisure properly.
(7) It nelps Lh-:c_ child to develop democratic citizenship_
(8) It kelps the child to increase social competence.
(9) It helps the child to foster national outlook,
(10) It helps the child to foster international underatamling_

The Scope of Social Science

The scope of Social Studies is very vast and wide 4,4 in
facts, as wide as the world itself and lengthy as the history of
man on this earth. It includes the millions of yegpg priu;- Lo
recorded history and also the foreseeable future, In the words of
dohn O. Michaels, “The breadth of Secial Studies Progr

amme
should provide for a variety of experiences so that the child's
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toarning will be well-rounded and well-balanced. Tt should also
; .

be possible to draw upon other field of learning so that

sigmilicant problems can be congidered in the light of their

camifications, a narrow compartmentalized programme limits

soctal learmmng

It draws material from all the sovial sciences relating to the
ctudy of human velations, human institutions and human
l1|."|"|i'l;'i"iﬂ1.'l1'.‘- In doing so, undue emphasis is not laid on any one
subyect or part, at the cost of another.

1t is true that the scope is very vast and wide but this does
mot mean hat the course in Social Studies is limitless and
fathomless ocean and that it knows no ends. Its frontiers have
to be encompassed so as to provide an overall integrated outline
of ‘Minimum Essential Functional Knowledge' form various
disciplines.

(1) Study of Human Relationship : Human relationships
form the nucleus of Social Studies. These relationships may be
studied under four main heads : (1) People and People, (11)
People and Institution, (1ii) People and Earth, and (iv) People
and Goods. Thus, Social Studies includes the study of those
social sciences and humanities which can be applied for a
practical understanding of human relationships. These are
history, geography, economics, civies, sociology, literature,
religion and psychology. But Social Studies views these social
sciences as a compact whole. Their limitations are the process
of synthesising these subjects into a new field, blending them
together, making it a compact and coordinated whole removes.
While humanities tend to make man, 2 man or humanize him.
They describe the entire range of human history, from the

carliest Lime down to the latest moment and the widest reaches
of contemporary society,

- 12) Functional Study of Natural Sciences : Social
Sciences  and natural  sciences are

. mter-related.  Recent
advances in

the fields of physical sciences, industry and
technology have extended man's vision

mﬂghlmurhrmd, from neighbourhood to tow
region, from region Lo nation and even bey
area of human relationship form loe

from family to
n, from town to
ond expanding the
al, regional and national
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! ;md 'I'-‘l'ljprﬁiﬁlug}- ele, s an

e Tunetional study of
SIS, Chongiy Lry, Hotany,

Zonlogy : . Rew ”_“I“"'IHHI part of Social
grudies programme. ¥or example, whijj, Chemigtpy has helped

eradicate various diseases, history e hel i chemistry in
i l]l‘illirlHW".h those diseases.

(3) Functional Study of Fine
programme of Social Studies also ine
of fine arts like drawing, ¢
and dramatization,

1|"'|.'

(o _
providing past human experiene

Artg . Instructional

ludes the funetional study
onstructing, Painting, music, dance

These provide the content need ed for
of people and the world. The functional approach of studies
means that whatever factual material is obtained form various
fields. should have immediate relationship to the needs and
interests of children. Soeia] Studies includes something

happening to pupils and teachers and not merely something
studied by them.

(4) Study of Current Affairs : Current affairs include
those events which deal with the present problems and issues.
As every current affair finds its background in the past it
provides a great source of both historical and geographical
learning. As important elements of social studies current
affairs make our historical and social learning concrete. They
make us think about the social structure of the community and
the effects of social forces in their making, “Current affairs are
of great significance in Social Studies as thfﬂ’ are of great
value to represent in extension and exemplification of the
major topics of the curriculum.” ‘ |

(5) International Understanding : 5““}“' Studies seek
W promote international understand.ing ol fllﬂn. Narrow
Sectional, communal, religious and natlmnal cl mln.m s}juuld be
discouraged. Its special purpose in Indian Huhrﬂ s F?_bpﬂrml a
tlear understanding of democracy and t f]'l secure  the
Whole-hearted acceptance of the v:ulucfﬂ an %I'-' Im 11'-1L lz-f l_mﬁw.i,
Through a unified course of Social fﬂ.ijlllt!h- ;:: Iq-l.;l It.hlhirvu
must, learn “Brotherhood of mankind™. Fven ulu_n.r:-‘ ;m.l hfl:'-i to
act, react and interact in a social group, unde! H"; = pressure
Hmi aceording to social practices. Therefore, 8 thild must be

a bettoy understanding



CHAPTER - XVIII
LESSON PLANNING

——____‘-_——-__::

CAREFUL LESSON PLANNING IS THE KEY TO SUCCESSFuL
TEACHING

There was a time when' lesson’ was considered to be a means of
imparting information to immature children by a matured teacher and
school was thought of a place where such lessons were given. The
svllabus prescribed by a board or any other agency is meant to give
an idea of the requirement of an examination and should never be
treated as a planned programme for teaching. The prescribed syllabus
is nothing but a collection of some topics selected in an unrelated
fashion and its literal interpretation makes it quite dull and ineffective.
Students are not the passive listeners only. They are active members
of the socicty and recipients of education. Effective teaching takes
place when subject matter is presented in an integrated way and is
related Lo the life,

Teaching involves careful planning. Lesson plan is actually a plan
of actions. It is the core, the heart of effective teaching. A teacher
may know his subject well, may be acquainted with all methods
necessary for successful teaching, may have a telling personality and
vet may fail because he has neglected the map out the road towards
the goal for which he is striving, If the teacher wants successful results
in the form of all-round development of personality of the child, then
his teaching needs greater planning and decper thinking. Thus lesson-
planning plays a significant role in making teaching-learning process
successful and effective.

In the words of Bossing, "Lesson-plan is the title given Lo the
statements of the achievements to be realized and the specific means
by which these are attained as a result of activities engaged during the
p;:riud." Today with changed aims of education, lesson-planning is
becoming much more complex and may take a varietv of forms, Many
means may be used by the teacher to accomplish his aim, C onsequently.
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no defintte form can be given for any teacher o follow exactly, Mosi
of planning 1s concerned with how 1o accomphsh the sk :hlnl I1*;-
been set before him, In inost cases the planning includes a1 leas lfr..:
following items: |

I. The why-—reason, aims or purpose of the lesson,

2. The what—content, material and instructional aids,

3. The how—procedures and activities.

4. Evaluatien—an objective, impersonal appraisal by the

teacher as 1o the success of lesson.

As Lester B. Sands stated that, "A lesson-plan 1s actually a plan
of actions, 11, therefore. includes the working philosophy of the teacher
her knowledge of philosophy, his information about the understanding
of pupils. his comprehension of objectives of education, his knowledge
of material to be tanght and his ability to utilize effective methods.”

According to Carter V. Good, "A lesson-plan may be defined as
a teaching outline of the important points of a lesson arranged in an
order in which they are (o be presented. It may includes objectives,
points to be asked. references to materials. assignments elc,

Thus planning means something definite, careful and continuous.
Classroom lessons are required to summanze results. formalize
conclusions and giving further suggestions or directions. It is the task
of the teacher to make sure that as a result of their previous experience.
the students should be able to draw simple conclusions from the given

lesson.

NEED AND IMPORTANCE OF LESSON PLANNING
Lesson planning is fundamental to effective teaching, 1t has much
imporiance as: -
1. The aims regarding the topic are clear-cul beforehand to
the teacher and he tries with great effort to achieve them.
7 liestablishes the correlation between teaching and learning,
3. It helps the teacher to select appropriate methodology for
teaching according to the subject matter .
4. It helps in managing teacling material in a proper manner.
5. It helps the ieacher 1o follow the maxims of teaching i.c.
from easy to difficult, from absiract 1o concrete, from known

to unknown eic.
6. It helps the teacher Lo make the best planning of learning

activities during teaching, |
7 Teacher becomes able to know how 1o select the learning

material involved in his lesson plan,
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Teacher becomes able 10 think how to cstablish the situatioy
for reinforcement.

While keeping in mind the individual differences in the class,
the teacher becomes able to organize the classroom
activities.

1t helps to save time and encrgy of both: teacher and students,
It increases the self confidence in the teacher.

[t helps the teacher in modifying student’s attitude, aptitude,
interest and capabilities in right and desired direction.

The teacher becomes able to know the effectiveness of his
teaching and desired learning outcomes of the students by
using suitable techniques of evaluation.

It helps the teacher to become systematic and orderly.

It makes the teacher more competent in dealing with various
difficulties and problems of students in the class.

The teacher will be able to become resourceful, imaginative
and tactful,

It helps the teacher to correlate various aspects of subject
matter in the class.

It makes the teacher able to know about the previous
knowledge of the students.

It stimulates the teacher to introduce striking questions and
illustrations.

It provides greater freedom in teaching, if a teacher who
has properly planned his lesson, enters the class with
confidence, without any anxiety, ready to attack the problem
and prepared to carry it out like a skilled workman.

It establishes proper connection between different lessons
of the subject. Therefore it provides continuity in the
teaching process.

It ensures the teacher for proper use of audio-visual aids in
teaching,

It helps in developing certain possibilities of the students
and particularly in terms of their desired behavioural
outcomes.

It helps in including the theoretical as well as practical
approach,

It makes the work regular and well organized.

Thus lesson planning is very helpful for bringing nmprovements
in teaching learning process as Davis states, "Lesson must be prepared
for there is nothing as fatal to a teacher's progress as unpreparcdness.”

Y
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PROCEDURE IN PLANNING THE LESSON

Many claborate plans have been sel up bul they all have these
three procedures essentinl as a basis:

I O ]

=

Defining and stating the aims and objectives
Selecting and arranging the subject matier,
Determining the methods of teaching.

Aims and Objectives—In all planning, the dominant note
must be objectives. The teacher must bear in mind that there
is a hierarchy of objectives, AMONE which there must be no
contradiction. This hierarchy extends from the generals and
proceeds to the specific. It includes:

(a) The general objectives of the educational process.

(b) The subject objectives.

(¢} The unit objectives.

(d) The specific/behavioural objectives for the daily lesson.

(a)

(b)

(c)

(d)

General Objectives—The general objectives of education
have been recommended by different commissions and
committees in their reports. The social studies teacher must
formulate all his objectives in harmony with thesc general
objectives of education because social studies 1s a part of
education which lcads to social, economic and civic
development of the child,

Subject Objectives—These are of vital concern to the
teacher. He needs to find out why he is teaching social
studies. With the general goals of education in mird, the
teacher may well ask himself at the closc of the year what
advancement his pupils have made toward these goals by
learning the subject.

Unit Objectives—The teacher is more vitally concerned
with unit objectives. becausc it is he who must formulate
the objectives for the units of subject matter. The teacher
musi know his purpose in teaching the unit. He must sc¢
that his purpose is in harmony with the objectives of the
subject.
The specific objectives of the daily lesson—The specific
teaching objectives CONCErs with what the teacher expects
to achieve during the class penod. He should have a delinute
end in view as 1o whit e expects to accomplish each day.
For example, he may setup (he objectives 1o have the pupils
understand the chiel causes of First War of Independence
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of India. All his efforts then bent to the task that the pupils
may, at the close of the lesson, have an understanding of
(hese causés. These objectives should be in harmony with
the objectives (0 the nnit Now days it has been felt that these
objectives should be framed in behavioural terms as
suggested by Bloom. Mason and Simpson, In this relation
Atkin in 'Behavioural objectives in

Curricutum' suggested that, "Higher order objectives, arc best

pursued whenever the opportunity arises rather than according fo pre-

planned schedule. For example, when students’ question lead to the

discussion of some significant problem or issue, the teacher may see

the opportunity for pursuing objectives whose introduction might have

second artificial or non-productive if the teacher initiated them.”

The pupil's aim is a matter of motivation. It is unwise for a teacher

to think that he can set up aim for the pupils without motivation and
then expect the pupil to accept it as his own. It is the teacher's task to
motivate the work and develop interest, so that the pupils will desire
to take up the problem as their own. Such motivation is them greatest
objective. on the part of the teacher to accomplish in the art of teaching,
Thus there should be harmony between all these objectives and a
teacher can't get success and unable to evaluate his teaching without
proper aims and objectives.

2.  Selecting and Arranging the Subject matter—selection
of material requires careful discrimination in all the social
studies. The material should not be included in the lesson
that does not contribute the aim. On the other hand teacher
must take care in the use of text book. The material of the
text book must be regarded as subject matter to be used in
the light of speccific aims, not as something to be closely
followed. Regarding the arranging of subject matter, much
has been said by many writers about the psychological order.
as opposed to the logical, It means that the material should
be arranged in terns of the leaner's experience, rather in terms
of the subject itself, This idea was advocated as early as the
eipghteenth century by Rousseau in his Emile. But later on
Herbart favours logical order. It is therefore essential while
teaching social studies not to ignore the logical arrangements
of subject matter. but it 1s necessary 1o base that arrangement
on the expericnce of the pupil,

3 Determining the Methods of Teaching—To accomplish the
aims of topic 1t is essential to select the proper method and
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dv_ewcn: of teaching, The teacher may use the combination of
different methods as lecture method, discussion method ere

and device as blackboard. map making. illustrations while
teaching, It is essential that the teacher should know how he
is going to proceed during the class teaching but il the actual
situation demands the deviations from the set plan, he should
also be prepared for that with possible disasirous resulis,

THE ESSENTIAL PARTS OF THE LESSON

In actual practice it would be difficult to outline a pattern 1o
following the daily lesson plan, Lessons vary with the methods used
and the content of the topic. Generally speaking, however there may
be four essential parts in the lesson, These are:

is

2
3.
4
1

The review

The advanced lesson
The summary

The assignmeni

The review—There are two main purposes in the review
part. (a) It will bring out the broad meaning of the previous
lesson. (b) It is to give an apperceplive basis for the new
lesson. The new material must be built upon the old in order
to become intelligible. This demands selection of such
material for review that the new will grow out of the old.
The usual way to do it is by skilful questioning. It will also
help in providing motivation to the children.

The Advanced Lesson—The teacher must outline the topics
1o be considered and note what parts are to be emphasized

Plans can be made for developing discussion; activities lor
motivating the work must be decided. difficult parts of the
lesson must be explained; certain important concepts will
be simply but clearly defined: special devices must be
worked out to arouse and stir the dull and unprepared pupils
and provision must be made for the usc of maps, graphs.
diagrams, pictures and other aids at the right time.  these
are intelligently planned than it will not be difficult 1o
achieve the aims and objectives of the lesson

The summary—It serves to systematize the knowledge
gaincd in the lesson so that the meaning becomes sigmlicant
and the fundamental points stand out disti nguished from the
incidental. It can be in the form of an outling worked oul by
pupils and the teacher on the black board.
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The Assignments—The final part of the lesson concerng
the assignments, I teaching 1s to be regarded as directing
the learning of the pupil. its significance is apparent, [y
should naturally grow out of the lesson and enough shoylg
be said about it so that the pupils will know where they are
going and what they are going to do. If this is done right
the curiosity of the pupils will be aroused and the mmivatim;
for pursuing the study will result. The assignments must e
definite. This may be accomplished by giving Questions,
exercises or problems that the pupil can solve., It may include
written work, the mastery of the part of book. making of an
outline, a map or a graph elc.

HERBARTARIAN STEPS OF LESSON PLANNING

Mr J.F. Herbart was the first educator to apply psychology in
education. He and his followers have emphasized the following six
steps for teaching a lesson which are still preferred by many:

— O L e Ll B e

Preparation. (Introduction),

Presentation.

Association,

Generalization,

Application,

Recapitulation,
Preparation—According to Herbart, the mind of the child
must be prepared to receive new knowledge. Nothing is to
be given in vacuum. It is just like preparing the land before
sowing the seed. In this step nothing new is to be told to the
students. The teacher is to ascertain what the pupils already
know relevant to the topic and to provide a link between
previous and the new knowledge. It may involve:
(a) Testing of previous knowledge.
(b) Arousing curiosity about the new knowledge.
(c) Use of pictures and chart.
(d) Skilful questioning
Presentation—Until now the aim of the lesson is clearly
stated. At this stage the teacher presents his learnin g material
on the basis of psychological principles | ¢ from easy (o
difficult, simple to complex, abstract 1o concrete etc, Pupils
get new ideas and knowledge, Both the teacher and students
participate. The teacher is supposed to draw out. as much as
possible, from the students with the help of skilful and
judicious questioning The teacher tries (o present the
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learning material with the help of differemt methods and
technigues of teaching.

Association—Al this stage. the new ideas or knowledge 1o
he learnt s 1o be compared and associated with already
known ideas and facts. It is fell that knowledge 15 not like
piling up bricks. it 1s like a tree that grows. Through this
creative process something new is made or discovered by
the pupils themselves.

Generalization—In this step the teacher further involves
the students 1o understand the learning material properly
The teacher uses the inductive process 10 Come o the
generalization. As far as possible, the pupils should draw
out the generalization themselves.

Application—It is always the desire of the pupils to make
use of generalization and to verify weather those really work
in new situations. Here knowledge becomes clcar and
meaningful. In social studies the question of application
arises onlv in those cases where the pupils are required to
fill in an outline map. draw a particular diagram or time
chart or a graph, Application Is a means of insuring
knowledge and understanding,

Recapitulation—This is the last step in the process Here
the teacher ascertains, whether the pupils have understood
and grasped the subject mattcr or not. [t connects the
essential parts 0 the lesson in an orderly and systematic way
in a few minutes. It is generally dore by the following ways:
(a) Asking suitable questions

(b) Applving a short objective type test.

(c) Asking the pupils to fill the map.

MORRISON'S STEPS OF UNIT PLANNING
Dr. Morrison provides five steps for the lesson planning as

Follows:

Exploration.
Presentation.
Assimilation.
Orgamsation, ;
Recitation.
Exploration—In this step the teacher is to explore the
previous knowledge of the pupils through questioning or
discussion. He tries to correlate it with the new knowledge
through motivating the pupils, i
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Presentation—The teacher presents the learning material
in the class with the help of different methodology of
different parts of the topic. After presenting the learning
material. the teacher gives text 1o the pupils to know whether
the students have some learning material in their mind or
not.

Assimilation—Students discuss the learning material with
cach other. They also discuss their problems with the teacher
for proper guidance thus the students complete the work of
the unit.

Organization—The students organize the subject matterin
a logical and systematic manner which shows that they have
the complete understanding of the unit.

Recitation—In the last. the teacher makes the difference
between the ideal and actual practice. In the ideal practice,

every student presents the unit to the whole class in the same

manner as the teacher presented it in the beginning. In the

actual practice the teacher gives the time to the students tu

recite the learned material,

It should be remembered that planning cannot be a stereotyped
affair in social studics. What has been said 1s suggestive rather than
final. It might become monotonous o follow a similar plan day after
dav. Daily planning would be different in history than i1t would be for
the other subjects as Geography. Civics, and Economics etc. However
in schools. careful and detailed daily lesson planning is necessary for
evervteacher. Some suggestive plans are given in the end of the book.

OBSERVATION OF LESSONS

The following aspects of the lesson should be carefully observed
by the pupil-teacher:;

g el udh: Lot

~

.
9.

10,
11,
12,

Preparation on the part of lhr teacher,
Subject matter.

Aims of the lesson.

Introduction of the lesson.
Method of teaching.
Audio-visual aids used.
BElack-board work.

Learming situations,

Division in sub-topics.
Assignments,

Evaluation procedure.
Continuity in educative process.



CHAPTER - XI

SELF INTRUCTIONAL MATERIAL IN
SOCIAL STUDIES

Instructional materials are tools for significant teaching and
learning. A teacher must explore a wide variety of materials to find
suitable aids for instruction to provide additional information, to
broaden the concepts and to arouse interest. The subject of social
studies is so vast i.e. why the teacher needs to use the instructional
material. which will help both in the area of content and methodology.

In the words of E. C. Dent, "fustructional material is all materials
used in the classroom or in other teaching situations to farili,io fhe
understanding of the written or spoken word."

Social studies deals with both past and present, places in different
corners of the world. The instructional material serves as a stimulus
to learning. The teacher of social studies is not only to use the various
teaching methods but should also use such material as charts, Graphs,
Models. Maps etc. to make his instructions interesting and widely
clean.

NEED AND IMPORTANCE
1. Clarity of the subject

Instructional material helps in clarifying the various abstract
concepts of social studies. Instead of struggling hard only with the
theoretical folks, if the teacher takes the help of some material, he
can make the subject more clear and meaningful to his students,

2. To make the subject interesting

The instructional material helps in creating and maintaining
interest in the learning of social studies. As it is the general view that

this is a boring subject but with the help of inst. material the subject
no longer remains boring, dull and unreal one.
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4. Saving of time and energy

most of the abstract concepts may be gasi :
- ea ;
through their use, sily clarified and understood

5. Development of Scientific Attitude

Instead of agreeing to the listed material, pupils resort to observe

or use the other instructional material practically and ultimately adopt
the habit of generalizations through actual observation and

experiments. It will help in cultivating scientific attitude among the
students.

6. Provide Motivation

These materials possess vividness, clarity, and dramatic appeal.
All students enjoy looking at slides, going to fairs, listening to radio,
working on computers, These can be an effective medium to hold the
attention and to stimulate new interest and activities among pupils.
These can motivate them to learn faster, remember longer, and gain
more accuiate information and toun derstand better the meanings. They
help in satisfying the curiosity of 5 pupils,

7. Effective for slow learners
Every class has different type of students. Every student 15 not

able to understand through lecture only. These materials are verlg.i
ders. Such pupils can't get a
helpful for slow learners and poor r€4 .
ﬂm]:_ equired kn owledge from the textbook, They can understand and
remember the facts more easily hrough models, charts, graphs, use

of community resources ei¢.
on helween pupils and teacher

: . . sl[ﬂﬂliﬂ"mi material, the teacher has to be a

Whﬂe using “‘.z 111']"h:: griitude of the teacher is very friendly

l;'ue fr:m;g and g“;:' ¢ teacher has o take the pupils to outdoor
through this process.

-t angd patural
P nie :
places for visiting the cot eeatly help in proper learning.

8. Develop friendly relati

anily rsources. The pims.a...
i r

atmosphere thus creatcd: &
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9. Supply new experiences and new energy

While oral descriptions call forth whatever relevant concepts the
students has already acquited through previous experiences. a picture,
a model or a specimen actually extends the limits of experience. The
ability to analysis, compare, generalizes and synthesis rests upon the
broad base of experience.

10. Helps in the association of ideas

It becomes very easy for the pupils to recall an idea or associate
with another when these materials are employed. The ability to
recognise also develops with the helps of these,

11. Provision of sensory Experience

In teaching of Social studies both direct and indirect learning
experiences are important. As senses are the gateway of learning,
lessons should have a multiple sense appeal. It has been observed
that sumule, which appear to more than one sense organ, are perceived
and remembered easier and better, Researches have proved that in
early 40% of our knowledge is based upon visual experience, 25%
upon auditory, 17% upon touch, 3% upon taste and small and 15%
upon miscellaneous.

12. Substitutes for direct experiences

It 1s not possible for the teacher to provide direct experiences to
the pupils, so models, slides can be used as accurate and effective
substitutes of direct learning experiences.

13. Help making learning permanent

Experiments have proved that pupils not only learn more rapidly
but they also remember the facts with the proper use of instructional
materials. When a child sees, hears, touches, tastes, and smells. his
experiences become concrete learning becomes permanent.

14. Meet the requirement of individual differences

There are wide individual differences among students. Some are
ear minded, some can be helped through visual demonstrations while
others learn better through dring. The use of various types of material
helps in meeting their requirements according to their capacities,
capabilitics, and potentialities.
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17. Help in getting desired behaviour outcomes

The material provide concrete base for group planning, critical
thinking and group discussion by enabling pupils to see and hear what
is being studying by them in the class, It also helps in developing the
habit of appreciation of the contribution of others and improved
attitudes towards other groups as they learn about common needs and
activities of mankind.

Thus these materials are very useful for every teacher to make in
order to make varied, interesting and sound use of teaching matenals.,
Teacher must understand their purposes, how they are classified. how
they can be developed, how they can be used most advantageously in
teaching social studies and how mistakes in their use can be avoided.

CLASSIFICATION OF MATERIALS

The basic reasons for the classification of instructional material
is to help the unit planned quickly examing a range of possibilitics in
any one of several categories. The classification is not intended to be
inclusive, but it should provide help in identifying aids most suitable
for use in a specific classroom situation.

L Audia Aids: Some of the audio aids most frequently used are
the human voice, the radio, the record player, and the tape recorder.
The teacher who uses his voice effectively to serve the purposcs of
instruction has a marked advantage. Varnation in voice may be used
to help create the excitement that results in student motivation, (o an
arrest budding misbehavior, to provide the drama that creates a deep
impression, to relieve student tensions and to improve student teacher
relations.
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IL Visual Aids. Because 80% of the learner's recalled
information is the result of his visual perception, the teacher must
give particular attent 1on to those devices that promote such perception
The student is constantly observing, both inside and outside lhé
classroom. Thus it is the teacher's responsibility to direct this
abservation so that it may best serve the purpose of instruction. Visual
material most frequently used in the classroom setting include the

following:

Television Projected Pictures Charts
Models Movies Maps

C halkboard Filmtrips Relics
Bulletin Board Slides Specimens
Still Pictures Ower head Projections Collections

[1L. Audio-visual aids: A large proportion of helpful teaching
devices are properly classified as both auditory and vi- 1al aids. This
is true of teacher himself, television and of the motion pictures with
sound track. Many visual aids (Models, Charts, filmtrip, and
collections) become excellent audio - visual aids when used by a skilled
teacher who provides the sound track that bring the aids to life and
illuminates their meaning.

IV. Printed Material: It comprises s0 large a proportion of all
teaching aids that selecting wrilten materials for the teaching of a
given unit poses specific problem. Not only is there a wide range of
textual materials, but supplementary materials are available through
periodicals and newspapers. In order to make a wise choice, the teacher
must understand these basic materials and their potential for effective
teaching and learning and must keep up with the publication of new

material. Thus these can be of two types:
(i) Textbooks (ii) Non Textbook Materials

V. Special Aids: Oftcn an effective teacher discovers that we
need an aid that is simply not available. He is faced with the choice of
resorting to other teaching aids, doing without the aid or making it
himself. Many motivated teachers have not permitted effective
teaching to be lagging through the lack of readily available aids.
Although such devices must be made in advance of their use, they
often provide students with a class related, after school activity that
is interesting as well as educational.

VI. Community Resources: Social studies is the study of the
scciety. If the teacher teaches this without taking providing actual

students. Students may gel permancit learning on

experiences to the
ion. In this way the learning will

sceing the resources and their utilizat
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enworthy (1902) suggests the o) "
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iftime lines in social studies teaching, Ing gu: telines for the use

(a) A large time line should be pasted lor weeks I
. s or months in

front of the class
ass, preferably |
constant reference, ¥ above the chalkboard, for

(b) Pupils should prepare time i arl of thei

0 ovrchas prinh:dr:ime - ﬁinllczcs as part of their home - work.
(d) Usc of time - lines as a lﬂﬂch-in.g device

(¢) Use pictures or symbols on time - linesl

() Make sure that time - divisions are equ;ﬂ.

Thus time lines are very useful in history teaching.

FILMS

It is a motion picture. It is a good audio visual aid in teaching
process, because it displays action. The students can see a number of
things that they could not experience in their life. A real sense of the
past can be provided 10 the students through films. The advantages of
the film can be as follows:

1. Itprovides the natural way of learning by seeing and hearing.

3. It helps in enhancing the interest of the students in learning

the social studies.

3. It makes the reaching life oric nted 1. Fair grieve writes. "Life

consists of movements and the introduction of movement

makes the prﬂsﬂntatiuns of anything to do with life much

4  Ttcanbe used as the sole means of imparting cestain factual

i i i formance skills.
information and developing Per |
5 [Itcan help us to 5e€ the things of the past as ancient culture
| vilization with.
ia, Indus Valley civilization witlt. N
6 ?{ Ilrlz;.i;’in bringing changes in the attitudes and opinions
| i e. the affective domains of the behavior of learncrs.

7 Knowledge becomes pfl.:rm:.-fnem,
g [t may prove an effective sOUTCE

9 ?lﬂmenrt;widc (he students the lates changes e de\"-i} Ir.}‘F::-l
i MLERAL {he various areas of (he subject like projects relate |
:m':nm;.::mi development policies, and programine of Centrd

o0 nation:

and State govis:

for recreation and enter=
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1t helps in inculcating right values mong the o

10, ; : identy s
well as the developmenmt of national anel INLET Il 10n |
outlooks.

How to usc

| Theteacher should have the knowledge about (e cducational
films.

3 He should present the film step by step

3. Heshould ask questions, encourage discussion (o make the

siudents attentive,
4+ The teacher should ask the students to note down the
important points side by side.

5 There should be provision for testing the effectiveness of
the film.
FILM-STRIPS

Filmstrips have one distinct advantage over films or television
programme in that the teacher can adjust the rate of presentation to
suit his own classrocm needs. In showing a filmship, the teacher can
extend the interval between frames so that he may elaborate crally on
the material depicted in various frames, he may pause for long penod
1o discuss any one frame and answer the students' questions about 1t
It is a short length of film containing a number of positives, each
different but usually having some continuity intended to be projected
as a series of still pictures by means of a film ship projector. They can
be projecied on a large screen for a group.

A teacher can use filmstrips in introducing a new lcamning material
for 1eaching a lesson. He should use non-captioned strips so that
student may know their own ability Lo interpret pictures. Contents of
the filmstrips should be related to the content of the lesson under
SIUﬁ}. The teacher, while using filmstrips should keep in nund the
available time alsp. Physical features of a particular area can be shown
through filmstrips in different states. [t will also help in understanding

ap syinbols. It also serves (o introduce children to other countuies
‘;r] ::I:; :;’I‘;:Ldr-u&rhfmillgrhqw people in other lend live and w m'l;.. ,Sﬂ.“:L:
or no mlmnul:iﬁfln}:dnl-.':f:l by |'¢¢ﬂtd1|lgﬂ and tlfu:: they T'l..‘!.}lll.l-'- 11'|ll-
Sukibit fhnioi, v when they are being shown. The teacher can aiso
¢ growth and development of a particular area step by step

with the he T M . :
o _mullﬂ;jhtipu[I|In~.5,1“”h_ It is very easy and convenient ko use then
an aid,
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These are the most importan
social studics. Pupils living in places riep in i
should be given the opportunity 1o VISI Al &
sonnection with there school work. Tjye st
pupils to relive [h_f.: past and will lend theyy, ¢
pature nn‘d E-tg*.‘nllﬁcatlc-:.: of Ihismlry as a wholc, Pupils should be
encouraged to explore historical sites and places.

Whﬂlﬂ a trip 10 a historical building has been arranged, carcful
preparation should be made before hand. The pupil must know the
objective of the ficld trip and for what they are to look. If they are
well prepared 1o understand the significance of the visit and it is made
without undue haste, the remains of the past will stir their imagination
and bring concreteness to the study. Trips to museum containing
sociological. industrial, and commercial exhibits, visits to water works:
the four of newspaper officers; and the journey through industrial
plants should be accorded to select groups. Such visits are usually
interesting and successful.

Through field trips, the student learns best by first hand
information and by secing things in practice. They correlate and blend
school life with the outside world, providing direct touch with persons
and with community situations, They result in developing the
observation power of the students. These provide valuable experience
to students at every level of learning from childhood to I'Il.'-_l'llul'it?'. In
planning a trip, the teacher must take into account the entire school
programme. .

Thus with the help of field trips, the studrlams may gl th_n: :“:.' ual
experiences but they must be taught many things through vicarious
experience, Trips may be an aid to education. but they can never fake
the place of the school.

BULLETIN BOARD

Bulletin board, like the chalkboard 15 an nid__ni' greal educulia:ml
value. Whatever may be valuable and l}rtﬂnlll:lt‘_.ﬁlt mtercst II'II-I]:' ?T;1|3Fr!}.
be allotted space for an appropriate Iun_gth of time. [t severs .‘-Il‘.r.t r:[:u.
for announcements, displays. and :;]i;;pm;_-,ﬁ. I pl‘ﬂjﬁld{::-' a .Eul.l.“r. > ;{: 1; :
or the display of all kinds of crestiel FLCE L L tacersto
Mapazinae ariiclas ol onis, 1. I e CE B e sinne
di*‘i'? Phsﬂ‘l.g;r:fprls’, newspaper and magazne t-'!l.lfl_?f'lﬂ'-‘- -. :'I':*i::_*': ::‘:';1
and small samples of producls rul.-u._-r.l_lp il HI-}.HTI.I-I:F :::m-; ”.”” :
Studies, It is a suitable place for the position ol assigni : :

;‘I]'l SRR 2
Cllective devices (or leaching

loric associations
study there locations in
y ol local history will aid
0 an understanding of the
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! L'y
List the types ol neerial.
I : M erinlg that may be planned he
bulletin board ¥ e planncd upon the
9 Draw up a hst of materg;
- Aerly which
WL ! . dvare 1o he excluded
i. ;31'1'-::1-‘3 8 ?l"h“'-:Jd be relateg o the clisstoom waork
] ake a plan for evalugling et o1 .
; i . R “""“"L orrgimal contributions that are
offered for display, | '
5. Arrange for the simuligpe

: ous display of a variety of
matenals, piiy ely o

6. Arrange for a definite time for o discussion
of he bulletin board.
7. Seta time limit for displays.

8. The bulletin board should prove a source of great attraction
and motivation 1o the viewers.

Thus student products of high quality deserve a place on the
bulletin board. both as a reward for merit and as a motivating device.
but they should be displayed only after critical inspection and approval
by the teacher or committee. It is widely used and deserves an even
greater use. It seems to be a good index of the teacher's aleriness and
resources fullness. Well-selected contents attractively arranged conves
an impression of competence, whereas large, unused spaced and the
vellowed appearance of those displays that are present. give one the
impression of a teacher who has lost his professional zeal,

of he contents

MAPS

Maps are useful for teaching history, geography, econonucs. and
political science. A map is a flat representation of some or whole of
the earth surface. Maps as instructional mailerial h-:lp studenis Lo
acquire knowledge of exact location ﬂ]‘b-uuud:mc.s of nations and seis.
distribution of natural resources like hills and minerals. demographic
distribution and location of cities, industries. rivers and dams ¢l¢

Kind of Maps
Every student should have access Lo .hmh contemporar ‘.l.m:‘
hiﬁlmicai atlases The merc obscrvation ol '!-.I.JIEl'I i l-fsfj_-,c l‘ml|ul:Jnh.nl_{w~
maps, with therr viried content, a:mlrl;lllulcs it slgnll'mnjtl in..,s:;.r.n..uu;:
constant use of the atlas will save time and [.{l.:‘l. cIrIp‘xFJ -"i- e stud
skill. Maps are broadly classilicd m o m“.m”'m.f-'m_ Tm u;,u.m"““
(a) Ph_n,,qiml A S Thcese Maps show clinule. .
rainfall. soil etc.
(b}  Political maps.
regarding political

This kind of nup provides inlornpions
divisions ol connirics, provinces vl
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(¢) Economic maps: This type of maps show crops, trade, |and

uged, railroad ete,

(d) Social maps: These maps show population dist ihution,

languages, literacy rates of different provinces ele,

(¢} Historic maps: These kinds of maps show the houndary of

a particular empire, treatics clc,

Beside these kinds, we have three-dimensional relief maps, which
have added greatly to the understanding of opography. Pictorial maps
that show such varied features as potatoes, mechanics, and motion
picture studios are growing in popularity, These maps serve specific
purposes and are used for the illustration of the specific subject matter.

INDIAN SUB-CONTINENT
(Natural Vegetation)

Dry bverpreen Forcst
Semi-Evergreon Foress
Do idwous Fores

Wey Hudg Foresy

Wet Bvergiven Porest
Mim Foresi

Py FLLE Faresy
bangraves

F

8- 11.3 A Map showing Natural Vegetation in India



Uses / Functions of the Maps o
There is no single, mgh.ml basis for classification of map with
n:s.pl.‘f'l_ to the purpose for 1':*“14;:[1 they are made maps may he ¢l ; T d
according to the date which they present, such as ;:::radr. : na_qnfni
population, hmh?nl r',:“;f an?‘ SETVE a variely of Funll:!innn. 'i'l:;;rna:'f:l;
means of recording 'li'lt“"“““f‘“ for permanence, for clarification, for
comparison and for cm*_m_nunmmiun, The tmoociant ises ire 4s: '
t. Location: Cities and States, farm areas and indusirial
centers, deserts and plains, schools and churches can be
located by means of map. The latitude and longitude can be
shown hoth the help of map, '

Arrangement: Closely related to location is the patiern

place, shape, or arrangement of the phenomenon. So real is

the presentation of the pattern or arrangement that the map
is a kind of 'picture’ of the world.

1. Area: Maps show relative size. While exact comparisons as
o size are noi feasible by map study above, such
comparisons have approximate validity.

4 Relationships: Maps show numerous relationships beyond
those of location, shape, and area. The waterfalls along the
course of a river show why industries grew ug in those places.

5 Varied Data: Maps are used to prescnt 2 remendous variety
of data. They may show types of vegetation, rainfall,
temperature, popuiation density, size of family etc. such
instances the map is both a hasic language and an iniﬁ roreler
It not only conveys its MEsSsags, it also dramatizes and
explains it.

6. Change: One of the most frequent uses of maps (o presen
gecyraphic, social, economic and political changes. But such
means the growth of a nation, the development of an industry.
the exchange of goods In different decades can be clearly,
definitely and attractively presented on maps. .

7. Vicarious Experience: For the trained students a m.ap 1; ai
invitation to travel, to s¢¢ 1© learn and to unders@nd.

provides endless emerminmcm and enlightenment.

L

Suggestions for effective use of the maps

The teacher should keep in mind the following suggestons while

using the maps:
I.  Proper care should he | : el
map according to the instructional needs

i L1 i L 'l
aken Lo ke use of a proper ypet t
ol the class taught.
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I should be so displayed as 1o be clearly visible to the

students of the class

1 The selection of the map should be according to the abilities
imterest, arade. and memal level of the students

1. The map selected should be able 1o illustrate and furnish

the desired mlormation as adequately and correctly as

P

waszihle,

1|']-,..- symbols and colours used in the maps should he
adequate in terms of there of their umiversal acceptance,

6. Avoid the crowding of names and the crossing of lines

7. The maps should be 5o prepared, mounted, used and kept
safely as to account for their proper use and safely.
Encourage students to collect new maps.

Relate map work as far as possible to the lines of students
10, Use maps frequently.

11. Sonot refer 10 "'up’ or "down' on maps but use terms as north
and south.

Stress relarionship rather than mere location. For example,
in order to find New Delhi on a map of India tells students
that it is sttuated on the bank of the river Yamuna.

CHARTS

Charts are valuable instructional material use in social studies. A
chart 1s a simple flat pictorial display material and, of used
appropriaiely, conveys the displayed information in a highly effective
manner. According to Wittich and Schuller, "Charts may be defined
as combination of graphic and pictorial media designed for the orderly
and logical visualizing of relationship between key facts or ideas”.
The word "chart’ is used to indicate several different types of illustrated
material (1) Charts employing diagrams which show how a
corporation, a city govt., or a society is organised. (2) Charts listing
parallel columns devoted to countries, event, or persons arranged in
chronological order. (3) Various diagram which the student prepares.

USES / FUNCTIONS / ADVANTAGES

_ Charts are usefu] at every stage of the classroom teaching, namely,
ti testing the previous knowledge and introducing the lesson, in

Sysleinatic presentation of (he subject matter and in the task of
recapitulation.

Charts Serve as an
information that is to be

“h

Nk

—_—
I-d

excellent means of classifying important
referred to a number of times. They help 10



Self-1ALLMLA TSR Ammmmn T 7 T i e g 143
summarize and simplify complex date a5 yeq) 46 ideas which student
face during reading. It also helps 1o inculeye inte gtk

i 1 i . fﬂ."pl, Ca . 1
attention, and provide motivation for Carrying o pture students

T . : ut instructional work
Thev also help to raise 1ssues, which wi) help in the process of

gystﬂmﬂliﬂ thinking. and inlr:.H-'.g.:m understanding . The teacher can
also save nme :mq energy with the help of chart while eresenting: the
subject mateer betore the class. !

Preparation

Charts are very simple to prepare. Generally they are prepared
on a card paper or on mounting board, For preparing any chart pupil
teacher must give thought to the following aspects.

(a) Verbal message: He should select appropriate words. Too
many words on the chart make it crowded. The size of the
words should be such that it is visible to all the students in
the class, but at the same time it must be Yept in mind that
charts 'may not be useful for a class of seventy or more
students. He may use different colours for showing
differentiation {(of concepts, terms etc.). He may also use
block letters for catching attention.

(b) Graphic message: Verbal message can be effectively
supplemented by graphics (as figures, diagrams, piciures,
maps etc.). The size of the graphics and verbal message
should be done before preparing a chart.

Types of Charts

The charts may be classified according to the style of presentation

of the subject matter.
(1) Tiee Chart: The figures drawn in these charts resembles a

tree while the several roots of mis."’“ leadingtm 1o single trunk
represents the origin of an organization ot concept.

[Cre-mid W ow
]

ke > - b
"':"'“ % V-‘ ;; ﬁ-h:‘
Fig. 11.4 Tree Chart
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0. Toomuch use of charts for a single point should be avoided
Tlus, charls are used 1o convey both verbal and graphic messape

GRAPHS

The presentation of quantity data in a clear and interesting manner
ic a difficult art, Graphs are defined as such visual graphic aids that
help in the visual I'L‘l'll't‘-‘ﬁ?:'ﬂl:llim'l of numerical data with the abjective
of providing a gist ob itormation alongwith revealing any important
relationships contained in the data as quickly and effectively as
possible |

According (o MofTatt. "Graphs arc excellent means of presenting
quantitative data im a form that enables pupils to understand
fundamental or specific relationship "

Wwell prcpnred graphs are easy, concise, attractive, and limited 10
most significant facts. The basic skills involved in effective
interpretation of graph include the ability to understand the significant
of the title. to understand the basic units of measure used in the
construction of the graph, to interpret the relationship show, to draw
inference and important generalisatiop based on the date, and to relate
information derived from graphs to that gained from reading and other
sources of information.

Uses of Graphs

Graphs are used to present a great variety of data. For example,
the number of immigrants when came to India in each year since 1560
could be given in a series of sentences or in a column of ycars and
members. A more attractive method however, that is probably more
effective, is to present the material in a rising. line graph. Thus graphics
can be used to present very simple and also very character graphs are
best used in the body and summary of a lesson after the student has
acquired a background of information from their sources. Students of
social studies encounter various types of graphs. The following types
of graphs are especially frequent in the social studies:
Kinds of Graphs
(1) Cirele Graphs: A common means of illustrating the Wh_‘“‘"’
percentages of parts of any given whole is o show a Cll'v.:l_n‘.:
divided into parts corresponding 1o the VATIOUS PErcCiiages.
Circle graphs attract attention and instantly n:_w:ul. ll_v.mt
messages, They have no superiors for creattig immediate
and approximate correct 1Mpressions.
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the percentage of NRT with in each city Colour can also e
nsed for differentiations

(3) Bar Graph: Thc?- consist of a series of parallel rectangle
for the purpose of showing comparative data, The hare May
be presented vertically or horizontally. They understond by
most students,

(4) Line Graph: ltconsists of a line connecti ng a series of points
whose positions above the basc and to the light of the lefi
margin indicate comparative values. The line is frequently
called a curve, because it is seldom drawn straight, even
from point (o point. It is simple may to illustrate changes in
data at different periods of time. This is perhaps the most
frequently used graph,

(5) Picture Graph: A very simple and effective way of showing
the relative sizes of the armies of various countries 15 to
present a row of soldiers of corresponding sizes. Chimneys,
cotton hales and numerous other objective figures can be
used to show comparative data. These picture graphs are
self revealing.

The teacher while using the graph should take care that the matter
presented on it should be related to the subject matter and according
Lo the mental level of the students. They should be understandable by
the students. He should motivate the students to make graphs
themselves,

'MODELS

Models are three - dimensional visual aids. They represent real
things in all respects except size and shape. They may be regarded as
4 slep beyond pictures toward reality while the pictures 1s m_urf:h' a
one - dimensiona] representation viewed from a particular point, the
model is a minjatyre reproduction that corresponds in detail wl'!!h the
original. Models may be simple (static), sectional or working. Simple
l'l’i.ﬂﬂlil;‘:-lﬂ like cities worshipped by the people of the Indus "l.*‘;_ﬂl-:y
Civilization coyld pe prepared and shown to the students. In a sectional
model of the earth, all parts of the earth can be separated, shown to
e studcnts, and replaced, They can be solid, hollow or may just show
the uu.um“ for dﬂmﬂﬂslmiin g the external features of the real things.
Wﬂfklng models cap be manipulated or operated o demonstirate

o st or processio .d by them (e.g. Model
of water cycle), nofthe things represented by
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Fig. 11.10 Sanchi Gate— Fig. 11.11 Clay Model—
A Card-bord Model Mohan-jo-daro Pottery

Fig. 11.12 Paper Mache Models constructed with the
help of set patterns of moulds—Shivaji & Buddha

Uses of Models

1 It makes learning interesting, permanent, effective and lively
as possible.

2. It helps in developing the creative power of the students by
encouraging them to come forward in the preparation of
useful models relevant to the learning experience in the
subject.

3 When it is difficult to bring actual object in the class as well
as nol possible to go to that place to see the object then it is
useful to show that thing with the help of models.

4.  They can be de -assembled and re-assembled. Each compo-
nent of there models can be taken apart for being examined

and studied individually.

Preparation

A variety of models can be prepared for illustrating various
contents of social studics. They are generally prepared using matcrials
like cardboard paper, wood, bamboo, thermocol, wax, plaster of paris,
plastics, metals, clay, strings €1¢. .

Thus models give very acct rate impressions. It should be clearly
noted by the teacher that merely showing a model to t!lr:_clnss does
not serve any educational purpose: There must be a definite purpose
in using a model. The teacher must be sure that purpose in using a
model. The teacher must be surc that purposeful experience has

actually been gained by all of his pupils.
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The light passes through this transparency and then is rellecied ap o).
degree angle on the screen at the back of the teacher.

Fig. 11.13 Structure of an Overhead Projector

Uses of OHP

Ls

o

In this, the image is projected over the shoulder of he teacher,
50 he can face the class at all times. It helps the teacher to
keep watch on the students as he writes points on
transparency.

Large Image: It projects a large image on the screen from a
mimimum of projection distance.

Uses of Pointer: The teacher can use a pointer on pencil to
point out important details of a slide. He has not 1o run about
the machine to the wall 1o explain concepts to the students.
Light Weight: It is easily portable due to lightweight.
Bright Image: The lens and mirrors arrangement in OHP
makes it possible to have a bright image.

No need of dark room: An OHP does not require a dark
room. Unless other projected media (slides or film projec-
tion), it can be used in normal classroom light.

Used in large class: It can be used for a large group. As it is
a projected transparency at a time.

Easy to handle: There is no complicated mechanism for its

Operation. By just turning its knob or switch one can switch

it on and increase the intensity of light. Even the students
can use it easily,
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COMPUTER

Computer 1s an aid 1o provide learning material is the modern
serival in the tield of education. It is one of the most powerful and
exciting invention that man has made

In the-words of A. S, Hornby, "A computer is an electronic device
which stores information on discs, analyses it and produces information
as required from the data on the tape etc.”

A computer is essentially a device for storing large amounts of
information and handling this information in specified ways in
extremely short period of time. The computer presents information
(both verbal and visual - and also supported by sound in case of
multimedia) to the learner. The learner interacts with this information,
for which adequate instructions are provided on the screen. The
capabilities of computer to simulate (to create and provide almost
real experiences), to animate, to replicale, to generate new examples
etc. are used for preparing compuler assisted instruction programmes.

Monitor i,

S R
: Ll > -
e e R T R T it e e,
Keyboard Mouse

Fig. 11.14 Keybhoard and Mouse
Uses

.. Students can get every type of guidance and answers of their
questions without feeling any hesitation and fear. Their
curiosity can be easily satisfied.

2. Teacher can make the students more productive and creative
in terms of their outcomes.

3. A lesson if not understood once can be repeated number of
times and thoroughly understood by even an average student.
Computer can work according to the tune of the student.

4. It helps the teacher in providing current information regar-
ding the social, geographical, economical, and political
situation of different siates as well as of different countries
of the world.



Unit-II

Chapter-3

CURRICULUM OF SOCIAL SCIENCE
(Meaning, Need, Objectives and Scope

Education is the process of development, in which effort,
are made for the all round development of a child. Educatior,
involves three process. Teaching, Training and Instruction
The learning experiences are provided with the help of the
activities for bringing desirable behavioural change among
students. The content is the means for organizing teaching
activities. The learning situations are generated by teaching
tasks in which student gains new experiences and has to do
something, this is the objective of teaching-learning. An outline
of the content in the narrow sense is known as curriculum or
syllabus. The teaching structure is based on the format of
curriculum, the pivot of education is the curriculum. The
curriculum is based on the social philosophy which is a
changing phenomenon. Thus, the meaning and format of
curriculum is also changing according to need of the society as
“well as nation. Under this book and an attempt has been mode
of answer three basic questions what, why and how ? related to
curriculum.

Meaning of Curriculum

An old concept of curriculum was to consider it as merely
syllabus or an outline of courses of study.,

The curriculum word is of Latin language. It means ‘race
course’. In education it means ‘work field of student’ or race
course of the students. It consists of two words-race and course.
The word ‘course’ means curriculum and race refers students
experiences and activities. A teacher performs his teaching
activities in view of curriculum,

The new concept of curriculum is very broad based. It
consists of the totality of experiences that a pupil receives
through the manifold activities that go in the school, in the
classroom, library, laboratory, workshop and play-ground and
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in the n umerous contacts between the teachers and the pupils.
[t is neither dogmatic nor rigid in its form and structure. It 18
peither aniform nor standardised to conform to a prescribed
pattern. It is characterised by variety and flexibility and is
tailored to the needs of the students at different age levels. It
gives the students an increasing awareness of the environment
qround them so that they may fit in more efficiently in the
milen of community hife. It thus secures more integrated group
relations. Munroe says that “curriculum embodies all the
l,__l.FHq,-jmﬁs'mhich are utilised by the school to attain the aims of
oducation.” The curriculum from this point view may include
the syllabus which is the detailed statement of subject
material, the programme which determines the way in which
material taught is to be inter-related and ordered and to some
extent the methodology which determines the way in which
material is accurately presented In the classroom. The
Secondary Education Commission has also pointed out clearly
the nature and conception of the desired curriculum : “It must
be clearly understood that, according to the best educational
thought, curriculum does not mean only the academic subjects
traditionally taught in the school but it jnele E ity of

ousiGalum which can touch
aifid help in the evolution 'of

a gy )

\

whole life of the school becomes t
the life of the students at all poi
a balanced personality.”
Curriculum is, therefore, somgthing which is related j;n{he
life and the needs of the pupils™ef dai:!ﬁl‘ﬂ'ﬂt wﬂﬂﬂ“l'gg@glf
includes both what they should learn E‘ﬁﬂ”ﬂléj’__' ¥haw they
should learn it. It includes all the experien'c'es that child
undergoes the guidance of school authorities. It is the result of
Fhe interaction between and among many people; many
influences affect its quality and many material conditions

affect it ig functioning.
Definitions of Curriculum

» The term ‘Curriculum' has been defined h}' the scholars and
: ucationists. Some the definitions have been provided here to
nderstand the nature and characteristics of curriculum.,



According to B. Rudyand and H. Henry

“Currtewdum, in its hroadest sense, includes the compleg,
school environment, involving all the courses, activitieg
reading, and assoctations furnisted to the pupils in the school

Curriculum include, physical, social and academic environ.
ments of a college,

Cunninghom has defined the curriculum operationally

"It (cwrriculum) is a tool in the hands of the artist (teacher)
to mould his material (pupil) according to his ideal (objective) in
his studio (school).”

According to Froebel

“Currtculum should be conceived as an epitome of the
rounded whole of the knowledge and experience of the human

(1]

Face.
According to Munroe

“Curriculum includes all those activities which are wtilised
by the school to attain the aims of education.”

Horne has defined the Curriculum as follows

“Curriculum is that which is taught to the students. It is
more than reading and writing. It includes practice, activities,
industry, vocation and aequiring knowledge.”

According to Caswell

“The curriculum is all that goes in the lives of children, their
parents and teachers. The curriculum is made up everything
that surrounds the learner in all his working hours. In fact the
curriculum has been described as the environment tn motion.”

The Secondary Education Commission (1952-53)
Stales,

“Curriculum does not mean the academ
the school but it includes

a schood”

ie subject taught in
‘otal experience that a child receives al

John F. Kerr has defined curriculum

“All the learning which is planned or guided by the
whether it s carried on in groups or individually,
outsude the school, is known as curriculum,”

inside or

B
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Taylor has defined Curriculum

“The curriculum consists of content, teaching methods and
purpose may be in its rough and ready may be sufficient
definition with which to start. These three dimensions
interacting are operational curriculum.”

Philip H. Taylor has defined curriculum operationally.
He has indicated three dimensions of curriculum—ccntent,
teaching method and purpose.

Paul Hirst has given a comprehensive definition of the
term curriculum :

“A programme of activities designed so that pupils will
attain, as for as possible, certain education ends or objectives is
bnown as the curriculum.”

Characteristics of Curriculum

The above definitions indicate the following characteristics
of concept of curriculum :
1. Curriculum is tool in the hands of the teacher, which is
used to realize the objectives.
2 It is pivot around it whole human knowledge
concenlrales.
1. It includes those activities which are used by the
school to attain the purpose of education.
4. 1t is more than teaching and learning and includes
practice, activities, industry vocation and acquiring
knowledge.
The curriculum is made up everything that surrounds
the learner in all his working terms.
ed as the environment in motion

=

6. It has been describ
(physical, social and psychological).

7. Curriculum includes total learning experiences that a

child receives at a school.
8. All the learning inside 0T putside the school which is

planned and euided by the curriculum.
9. Tt includes content method of teaching and purpose of

education.
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10. A programme of activities designed to realize th,
objectives is known as curriculum.

Curriculum Development

This concept is usually written and spoken as “curriculum
development” the term curriculum is considered as incomplete.
Curriculum develonment means a continues process or never
ending process. It is difficult to trace out its to origin. The
outcome of teaching is known through students achievement jts
learning. The assessment of objectives are done on the basig of
change of behaviour of the learners.

The learning experiences are provided the desirable change

of behaviours of the pupils which are evaluated with the help of
examination. Therefore, the term is

known as ‘curriculum development’.
The main focus of the curriculum is AT
to develop the students. The Eﬁfs of teaching
curriculum is designed to realize the

objectives in terms of change of

behaviours. Therefore it is l:}"'[:lit 4'F‘:Edbﬁaminnﬂuﬁ
process 1. Teaching objectives, 2.

Method of teaching, 3. Examination or testing and 4. Feedback.
These elements have described in brief.

1. Teaching Objectives : Three type of teaching objectives
cognitive, affective and psychomotor are identified in view of
subject content to be taught, These objectives are written in

behavioural terms. All learning experiences are organized to
achieve these objectives.

2. Methods of Teaching : The most important aspect for
providing learning experiences is the teaching strategies. The
objectives are realized in terms of behavioural changes of the

learners. The content is the means to select the method of
teaching and level of the pupils.

Curriculum Development

3. Process of Evaluation : The evaluation of change of
behaviour is done to ascertain about the realization of the
teaching learning objectives. The level of pupils performance

indicates the effectiveness of method of teaching and learning
experiences,
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4 Feedback : The interpretation of performance provides
teacher to improve and modify, the form of the curriculum. -
curriculum is developed and teaching objectives are also
d. The methodology of teaching is changed in view of the
um and objectives are to be achieved.

the
The
pvise
curricul
Objectives of Curriculum Development

There are three components of educational process teacher,
students and curriculum. It has three type of objectives,
cognitive, affective and psychomotor. Educational process
nvolves three major activities teaching, training and instruction.
According to B.S. Bloom it is considered as tripolar process—
(1) Educational process, (2) Learning experiences and (3)
Change of behaviour. It is also a cyclic process, shown with the
help of the following diagram.

Social Science

1. Educational Objective (E. 0.)

2. Learning Experiences J. Changing Behaviour
(L. E) (C. B.)

Tripolar Process

The teaching process is done through interaction between
teacher and students inview of the curriculum or cuurse. of
content. Thus, the curriculum is basis for the interaction

between teacher and taught.
Objectives of Curriculum
The following are the major objectives of curriculum

development -

1. Curriculum provides the means for the alround
development of a child. Teaching is organized with the
help of curriculum.

2. Curriculum involves the human experiences, culture
and civilization which is to be transferred to new

generation.
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3. Curriculum is the means to develop the moral characte,
discipline, honesty, cooperation, friendship, tolerany,
and sympathy with others.

4. It helps in developing the ability of thinking, wisdop
reasoning, judgement and other mental abilities.

9. It considers the stage of growth and development o

child for development attitude, interest, values an
creative ability.

6. It provides the awareness and understanding g
physical and social environment and its components,

7. Curriculum develops the right type of feelings ang
beliefs towards religions, new values and traditions.

It helps to develop demorratic feeling and democratic
way of life among students

9. It integrates the knowledge of various teaching
subjects inview of their future life

10, It determine the mode of interaction between teacher

and students in school The mode of teaching is als
decided by the nature of curriculum.

Basic Elements of Curriculum Development

The educational process is done with help of teaching
training and instructional activities. A teaching activities ar
performed by a teacher. The teaching activities are planned or
designed by the teacher inview of four components— (1
teaching-learning objectives, (2) teaching content or subjet
matter, (3) teaching method and (4) evaluation of learning
outcomes. It 15 the curriculum development level of students,
need of the society and nation, nature of content and means o
providing learning experiences are considered the important
factors. These factors are essential in identifying the objectives
of teaching-learning. Several type of teaching objectives are
attained by the same content. Thus, a content has its ow?
structure. Teaching is organized from memory to effective level
on the same content of subject matter. The specific objectives of
behavioural objectives are realized by organizing specifi
teaching tasks and activities. Thus the curriculum developmen!

L
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_nv{:hrps four basic {"!Il"!n'il’fi'li.:-i=-—'[1':l [“1‘_].1‘[".!.1,'-!':."-!1 (2) Content, (3)
1 ; - : ) .
h.{,;-t.hud of teaching or strategies of teaching and (4) [valuation.
These elements are interdependent ns shown in the figure.

1. Ohjectives
4

2. Confenl <= » 4. Evaluation

e
3. Teaching Strategy
Relation Among the Baste Elements

1. Objectives : The subjects content structure, level of
<tudents, and type of examination components are considered
in the identification of objectives of teaching and learning.
These objectives are specific and are written in behavioural
terms so as to develop learning structures and conditions.

9. Content or Subject Matter : The content of any subject
is usually is broad. It is analysed into sub-content and faster
into its elements. These elements are arranged in a logical
sequence. The behavioural objectives are written with the help
of these elements of the content. It is also known as logic of
teaching,

3. Strategy of Teaching : The specific objectives of
teaching are attained with the help of appropriate teaching
strategy, The behavioural objectives provides the awareness
and insight about the specific learning conditions. The strategy
is employed for providing learning experiences and bringing
desirable behavioural change.

4. Evaluation : The level of students attainment is
evaluated by employing criteria referenced test. It shown the
effectiveness of strategy of teaching and other components. The
interpretation of evaluation provides the feedback to the
Curriculum and its components. These I:nmlp-un‘unl:-'. are improved
and modified inview to attain the objectives of teaching
and learning. It is an empirical basis for the ‘curriculym

®velopment’,
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Relationship of Curriculum of Education Elementsg

Curriculum s closely  related  to other educationg)
elements, though the curviculum ig an important element of
ecducatinal process

Philip 1. Hosford dimentioned four major areas of
education in hiz book entitled ‘An Instructional Theory'

L&) Teachimg, (b Learning, (¢) Curriculum and (d) Educational
programme

He has defined these terms in the following manner :

T'eaching is an assistance of any type that facilitates
learning.

Learning is a process that results in changed behaviour,

Curriculum includes all available school planned
experiences within and outside classroom.

Educational Programme is the sum total of planned
educational experiences within and outside school, for which a
community accepts responsibility,

a. Learning
{ Student) g i ionl
b. Teaching ¥ T
(Feacher) '

—+d. Educational Programm:

Interaction Areas of Education

Hosford has defined education as the sum total :
with both individual and social learning. al of learning

IThere I8 an quuractiun among the four areas of education
which have been illustrated diugrumatically.
The interaction areas of ed ucation as

. shown in the above
diagram may be interpreted in the followir ’

g manner :

1. That part of curriculum in the educational programme

which impinges on the learner without teacher
involvement, the student uses materials.
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o Teacher, stude T ,
4 ’ ent, curriculum interaction.

Student 1 acti -
3 . 111‘“‘“"‘"“'1“2 with educational programme
without teacher or curriculum involvement.

.

‘ ?pﬂm.mwm:h ; teacher-pupil interaction within the
i'l‘ill‘l.'lll work of the educational programme without the
curriculum,

5. T{-nchﬁ'.-r. curriculum interaction is the planning phase
of teaching. |

6. Teacher and educational programme interaction.

= Teacher-behaviour influencing the learner outside the
educational programme.

g All other teacher-behaviour without curriculum and
educational programme.

g Curriculum in the educational programme but teaching
of learner.

10. Curriculum is not in the educational programme. It
may be due to lack of school funds.

11. All other aspects of educational programme which
have not been enforced in the school.

12. All learning of pupils is not attributable to the
educational programme. The learner’s change of
behaviour which is other than curriculum, educational
programme and teacher influence.

ove interpretation of interaction

It is evident from the ab |
areas of education that teaching and learning are related to the
e and teacher-behaviour.

curriculum, educational programm
Importance of Curriculum in Education

The need of education determines the importance of
curriculum, The review of literature in this content reveals that
there has been changing emphasis 1D the process of education,
Thus the need of curriculum has evolved the concept of
‘Curriculum development’. The needs of the curriculum

have been merited as follows.
1 T'hE human can ﬂchirH kHHWlEdEE Wh]}ﬂ {Itlhﬂl‘ EPE“E!‘.EE

can not acquire knowledge. 1t 18 an important aspect of

human beings.
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20 The mental azpects are trained and developed, Lhig
mental facilities are trained by teaching various AChog)|
sulyects.

3. The voeational and technical education prepare th,
students for difterent jobs. During British period
clerks were prepared through educational curriculum

4. Thenterests and attitudes are developed according t,
the students potentialities. Curriculum is designed ag
child-centred,

3. The good citizens are prepared by developing

democratic way of life. It also develops the ability and

capacity of teachership.

E.T.r

The ability of self-realization is alse developed by
education and to make good man.

=]

It also develops the feeling of appreciation and sound
judgement.

8. The education is given always for future life so that he
can earn his leaving.

9. It also prepares for scientific inventions and technical
development.

10. It brings perfection in child. It helps in alround
development.

It 15 a powerful instrument for social change as well as
social control.

Factors Influencing Curriculum Development

The curriculum is the educational and socia) concept, but it
based on the social-philosophy of life, Therefore, the social and
educational factors influence the eurriculum development.
Some of the important factors are given in the following parts

1. Management of education, 2. Examination system, 3.
Forms of government, 4. Board of studies, 5. National
commission and commiltees and 6, Social change, A briel
description of the factors is as follows -

1. Management of Education : The curriculum and
management are closely related to each other. These have been

g



influencing to each other since very beginning. Now education
.s the state subject. Thus every state of our iuimtry has own
curriculum and education system. At primary stage education
is child centred and secondary stage is suhj‘m:t centred. Now
there is main emphasis on vocational courses and technical
education. The major approach of education is objective-centred,
so the curriculum 1s also objective-centred.

2. Examination System : The nature and structure of
curriculum 15 based on the examination system. There are two
type of examination systems. Essav type and ob jective type, The
essay type questions are based on the broad aspect of the
content while objective type questions are based on specific
elements of the contents. The higher objectives are assessed
with the help of essay type examination and lower objectives
are measured by using objective type examination. Thus the
curriculum and methods of teaching are influenced by the
examination system.

3. Form of Government : The needs of nation and society
are fulfilled by education and its curnculum. The form of
government has direct influence on education process. An
autocratic form of government employs teacher-centred
instruction (TCD in school, where as in democratise form of
government considers as interactive-process or learner-centred
instructions (LCI). In our country we do not have national
system of education. Every state has its own system of
education and form of curriculum.

4. Board of Studies : The form of curriculum developed by
board of studies. There are different board ‘studies for the
different stages of education. Every university has varipusg
broad studies of different subjects. The member of board of
studies emplov their gxperiences, interests, attitude gapq
mental abalit ies. Usually the convener of broad of study designg
the putline of the course which 15 approved by the memberg of

the committee.

5. National Commission and Committees . After

independence several commission and committee haye been

established at national level for the Improvement and

modification of education at various levels of education Primary,
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secondary and college and university education. The commissigy
and committee have designed and suggested course of studieg
National policy of education has emphasized on the vocationg)
and technical education after +2 level. The curriculum have
been designed in view of these recommendations.

6. Social Change : The social change is very slow and
economic change is very rapid. The economic change
influence the courses of studies. Today there is wide scope
of computer-education. An outline of computer-education have
been designed for various level of education. There is great
scope of distance-education and use of multimedia approach in
our education system. A part from these factors, there are
several others factors which have great influence on curriculum
development.

(1} Social tradition, (2) State government, (3) Central
government, (4) Society, (6) School. These factors are related to
each other as shown in the figure.

Index:
Factors have direct influenc
Factors have indirect influes

State
Governimnent

Factors Affecting Curriculum Development
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Types of Curriculum

There are different views regarding the curriculum

management. There has been changing emphasis o the
components of education which has influenced the types of
um are

curriculum. Some of the important types of curricul
enumerated as follows :
(1) Subject-centred curriculum or Teacher-centred
curriculum,
(2) Child-centred curriculum or Learner-centred,

(3) Task-centred or Activity-centred curriculum,
(4) Objective-centred curriculum,

(6) Experience-centred curriculum,

(6) Correlated-curriculum,

(7) Core-curriculum and

(8) Integrated curriculum.

1. Subject-centred or Teacher-centred Curriculum :
The curriculum is greatly influenced by social philosophy.
Idealism metaphysics is that idea is real. Therefore ideas or
subject content should be given emphasis in developing
curriculum. Herbertion approach gives emphasis on
presentation of content in classroom teaching. It is also known
as content-centred curriculum or teacher centred-curriculum.
This type of curriculum is unpsychological as it does not
consider the students needs interest and abilities. It is not
helpful in developing democratic out look of the students, This
type of curriculum is easy to design and easy to understand by
the teacher. It can be easily revised and modified. It depends on
the social and educational thinking. It helps to test the
students performance easily. This type is preferred by teacher,

students and parents.

2. Child-centred or Learner-centred C“I'I‘iculum L
This type of curriculum is more psychological and givep by th '
naturalism. The curriculum is designed, based on the Dature ?‘
child. It considers the need, interests and abilitieg of tl'?
learners. It considers the stages of growth and developme -
children. This type of curriculum is used in Mﬂﬂtissurj ﬂ;;g

Kindergarten education.
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3. Task-centred or Activity-centred Curriculumy ;
John Dewey has suggested this type of curriculum. Kil[ml.rjk
has  given project-method  teaching for  this curriculuy,
Mahatma Gandhi emphasized on basic education ie, SH
education-hand, head and heart, which is also ACLIVILY-Centrey
The elnld takes intervest in social useful more.

1. Objective-centred Curriculum : B. S. Bloom hag
suggested evaluation approach to education. It is tripola,
process—Educational objectives, Learning experiences and
Change of behaviour. The curriculum is the major component of
learning experiences, which should be objective-central. In the
formation of objectives-national, social and students needs are
considered. The evaluation of students  is also made
objective-centred. The curriculum is designed in view of the
objectives of education. This type of curriculum is used in the
present system of education.

5. Experience-centred Curriculum : In this type of
curriculum main stress is given on the learner experiences,
This type of curriculum is given by pragmatism. It is same as
activity centred. The learning by doing device is used for this
curriculum.

The experience-centred curriculum establishes the
relationship between school and society. It helps in developing
creative aspect of the students and develops the leadership
qualities.

6. Correlated Curriculum : In this type of curriculum
different subjects of school are taught by correlating each other.
All the school subjects have same purpose. [t assumes that
knowledge is an unit. All the subject should be taught with the
help of correlated curriculum. It is difficult to design this type
curriculum. The content of different subject should have same
level of students comprehension.

7. Core Curriculum : This type of curriculum includes
compulsory and optional course of study. The compulsory
courses have to be study by every student. Hence it is also
termed as core-curriculum. The core-curriculum is related
student and social needs, It helpsin preparing good citizen. The
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optimal courses are offered by student aecording to his e
and interest. Thus it s also learner contreed corrieuluom

R, Integrated Curvviculum : There hos been o greal
controversy about the integration of the eurpiculum. Some
people advocate that corvicnlum should achieve integralion
ameng different subject arveas to give the contents, unity nf
knowledge, There are others who plead that the curriculum
should ﬁll‘:ll‘“l}' integrate the woals which a F::lrtiﬂllliir society
cets before itself There is a third group of those, who
cormvincingly assert that the source of essential integration
should be the expanding experiences and environment of the
child. According to them. a model curriculum will be integrated
ato two dimensions. Needs and experiences of the child should
lead to horizontal integration, the common purposes of
education should integrate it vertically throughout the meet
the needs of different children and their diverse environment.
1{ is for this reason that a different curriculum is postulated for
bovs and girls for rural and urban areas and for the
exceptionally bright and mentally retarded children.

PRINCIPLES OF CURRICULUM DEVELOPMENT

The educational programme as whole is governed by the
form of government. Our education system has been developed
for democratic form of government. Thus, the curriculum
development should be based on the following principles:

(1) Tt should be clearly understood that according to the
best educational thought “the curriculum does not include only
the academic subjects traditionally taught in the school but it
includes the totality of experiences that a pupil receives
through the manifold activities that go in the school, in the
classroom, library, laboratory, workshop playground, and in
numerous informal contract between teachers and pupils.” It

" should be objective-centred.

(2 There should be enough variety and flexibility in (he

" curriculum to allow for individual differences and adaptation g

i

individual needs an interests. Any atlempt Lo impose op the
student, subject for which they have neither any Iiking fiop

interest. will be unproductive and ungainful, There are, of



course, certain broad areas of knowledge skill, and appreciatig,
with which ali children must come into contact, and these Mug
Find a place in the curriculum,

(30 The curriculum must be vitally and organically m}ﬂtﬂrj
o community  hife, interpreting for the child is saliey
sigmificant activities. In order to be effective and socially usefy,
it must be dynamic in nature and be suited to the needs ani
exigencies of new circumstances. Now, when the country is fry,
and independent, it must reflect our new democratic ideology
ol a secular welfare state, which has opened eqyy
coportuntties for all its eitizens. Our curriculum in secondary
schoals must prepare the vouths of tomorrow with a sense of
robust citizenship so that they make the best of thei
educational opportunities, The curriculum framed must b
capable of adaptation to local needs and life-situations of
students. Today, when the whole world is also closely knit
together, it must foster in them intercalation understanding,

(41 The curriculum should not be narrow but broad-based in
its scope. [t should be designed to train the students not only for
work but also for leisure—social and aesthetic, Sportive
activities should be introduced to realise this objective, It
should also provides them with cultural pursuits and afford

them better and more wholesome opportunities for the creative
utilisation of their leisure,

(5} Our curriculum must present knowledge in an
integrated way unified and correlated with the other branches
of knowledge. It numbers are isolated and unco-ordinated
watertight subject. Different subjects should be interrelated
and within each subject, the content should be envisaged and
far as possible as, “bread-fields.” Units of teaching should be
correlated better and functionally with the life and environment
of pupils rather than with narrow bits of inform ation,

(6) At the high school stage, there is still another criterion
which will have to be observed. At the end of this stage, many
students leave schools to enter life. So our curriculum must
make provision for vocational and technical courses of study

sourses of technical, industrial and agricultural bias should be
introduced. Along with this, a reasonable amount of general
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nts more informed
e schools now
eulum. It will
tional

education should be given to make the stude
and cultured. The opening of the multi-purpos
envisages to overcome this limitation of the curri
provide for certain core subject as well as CEI‘taiﬂ.ﬂF
subjects catering to the aptitudes and capacities of children. |
(7) For the successful functioning of democracy. 1t 1%
essential that people acquire social efficiency and they learn to
live co-operatively, contributing their mite to the welfare and
petterment of the society of which thev are integral parts.
Curriculum, through its varied educational programmes, must
afford our children concrete opportunities to hive their hives
democratically so that they learn to subordinate their personal
interests Lo the over all good of the commumity.
lo-curriculum—Today, extra-curricular activities are
not thought as a mere ‘side-show’ or ‘extra’ but they constitute
and integral and inescapable part of the curriculum. The aim of
education is not only lo impart a series of facts pertaining to
different. subjects, but is to ensure the fullest and manifold
development of the individuality of children, along with
enabling them to acquire social efficiency so that they can live
in group life, co-operatively and jointly. Co-curriculum
activities are acquiring increasing significance in modern
practices,
Teacher’s Role in Curriculum

With the planning and formulating of the curriculum, the
teacher, teaching the subjects, should be closely associateq
Even an ideal curriculum with fail in the handg of an
unimaginative and lethargic teacher. A resourceful teacher will
not treat the curriculum as an end in itself but will maje in the
basis of all sound education.
(1) To carry out the objectives and spirit ypg
curriculum. It is the main role of a teacher
(2) To given equitable treatment of different subject
and to finish them within the allotted time. Sareag

{3) To provide proper learning situations to chi] g
Ten,

Eﬂﬁng the
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To develop the curviculum from known to unkn oy,
and from conerete to abstract, and further to relate it
Lo the phyv=ieal and social environment of children,
To secure interaction between the personalitieg of
children and his own personality.

To direct proper educative experiences among them_
activities chosen should be well-selected and suitab),
for children.

To seek the co-operation of the parents.

To encourage active learning among them and to make
children actual participants in the learning process,
To ensure confidence in the pupils by affording then
educative freedom and to make them function
democratically.

Defects of Present Curriculum

The
defects :

(1)
(2)

(3)
(4]
(5)
(6)
(7)
(8)
(9)

(10)
(11)

(12)

present curriculum has the following weakness or

It is not useful to attain the goals of education.

It has neither served the interests of the students nor
it is geared to the needs of the community.

It is narrowly conceived.

It is bookish and theoretical.

It is unwieldy, bulky and overcrowded.

It makes inadequate provision for practical activities.
It does not cater to the needs and capacities of pupils.
It is examination-dominated.

It makes no provision for vocational and technical
training.

It does not prepare students for life.

It merely prepares students for university education. It
does not give tnem knowledge of fundamental concepts
nor does it build proper and healthy attitudes in them-
It has neither social relevance nor it has a graduated
content within the class, or with the classes following
or preceding it
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(130 It does not secure the alround development, of their

personalities. The entire range of pupil’s expoariences

- tual, physical, emotional, aesthetic
and social-1s not covered.

and capacities intellee

(14) Tts basig s neither active nor productive.

(15 It is far removed from the real course of life. It is
unable to adapt itself fruitfully to the exigencies of
new circumstances,

(16 lts load 1s very heavy. Subjects to be studies are too
many and their study is compartmentalised. In its
organisation, there is no integrated approach.

(17) 1t does not make provision for meeting differences in
abilities and aptitude of different pupils. There is no
diversification of courses to channelise and capitalise
different interests.

(18) 14 does not afford any interaction between the
personality of the teacher and his pupils.

(19) The curriculum, consequently, does not train pupils
for life and for their prospective responsibilities.

(207 1t does not consider the local need and requirement of
local community.
Curriculum in Democracy
Our attention is now drawn towards curriculum planning

nstruction for the realisation of the
It may be stated that for the

attendant of democratic objectives, we shall have to revise our
conceptions of curriculum and also evolve dynamic methods of
leaching rather than to stick to rigid, stereotyped and i“ﬂﬂﬁibl&
Instructional procedures. Education in a democracy is for life
adiustment and the traditional methods of organising the
curriculum will not serve the needs of the individual and the
Society, In a broad sense today, “Curriculum does not meap
only the academic subjecls traditionally taught in the schools,
but it includes the totality of experiences that a pupil recejyes
through the manifold qetivities that go on the school, jn the

and evolving methods of i
democratic ideal of education.
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Pre-Instructional Skills — 7. category includes the tasks
performed by the "I'-‘""fh” before he stans teaching. The teacher has to
plan teaching “""if’“m" and prepare and motivate the students to learn
The skills for "1""':."1“"3 appropriate content and its organisation, pﬂ::ingl
of delivery. grouping the students, identifying appropriate activities etc.
belong to this category.

Instructional SKills — This category includes the tasks performed
by the teacher during teaching in the classroom. The tasks related to
setting the climate of classroom can be as presenting content, organising
discussion, explanation, maintaining the motivation of the students, using
audio-visual matenal, using blackboard, managing the classroom etc.

Post-instructional Skills — These skills are used only afier the
delivery of the content ie. actual teaching is over. The tasks involved
in summarizing what is taught, giving assignments, providing feedback.
testing and grading etc.

Some of the teaching skills, which can be used by the teacher while
teaching Social Studies as :

Skill of

uoensEng(]

sajduiexa yua

g ] Teaching Skills
nd that skills are means to ¢nd. While

Me | : f the Social Studies programme
the dev fskills 1s a vital part 0 : 3
SRpmao s themselves do not constitute any part ol

in term iectives, skill any |

the EUb:;r Enbé?" Social Grudies content. The substances of the _n..t‘rll'!{.'tlﬂ

are co ':'m - nature. Skills arc partly ways of dearllng with this

cuntanfm ;1“ :ﬂ a way of life with in the framework of the classroom
and pa _ » d

and schoaol I;.mwy we will discuss these skills in detail.

9.1.1. SKILL OF INTRODUCTION -
. _ . i also known as set-induction skill. This ski
is Skill of |n1r_n-d uctm?::ssnn‘.-a initiation. The success of every lesson
; ﬁ;‘?ﬂ;emﬂd w!:r: tf;*-; _tion. I the starting (Introduction) of the lesson
nds on its intro :

Fig. 1
It should always be kept in m!
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is good, it means the whole lesson will go on properly and the teacher
will be known as effective and successful teacher. The skill of introducing
the lesson may be defined as proficiency in the use of verbal and non.
verbal behaviour, teaching aids and appropriate devices for making the
pupil realize the need ol S'Illil}'iﬁp_ the lesson, In introducing the lesson
the creativity and imagination of the teacher plays an important role.
The following components should be kept in mind while preparing the
micro-lesson related to the skill of introducing the lesson.

COMPONENTS OF INTRODUCING SKILL

1. Previous Knowledge — The effective teaching should be based
on principles and maxims of teaching. According to *known to
Unknown' maxim of teaching, pupil’s new knowledge should be based
on previous knowledge. If the new knowledge is presented before the
students at once, it becomes very difficult to acquire it. If it is linked
with the pupil’s previous knowledge than the student will take interest
in that new knowledge. With the help of testing the previous knowledge,
teacher will be able to know about the student’s level of knowledge. He/
She can estimate that whether the level of knowledge is very high or
very low or mediocre. On the basis of this level, he can bring changes
in the lesson-plan.

2. Relationship Between Subject-matter, Objectives and
Statements — While introducing the lesson, the statements used should
be related with the subject matter to be taught and that subject matter
should be in relation to pre-determined objectives. If the teacher is not
able to establish this relationship, his introduction of the lesson will not
be effective. In this duration if the teacher becomes able to attract the
students towards the concepts, ideas and objectives related to the subject
matter, it means the effectiveness of teaching starts from it.

3. Proper Sequence — There should be coordination between
the ideas, statements and questions used during introduction. This 18

possible only if there is a proper sequence. The use of uncoordinated

statements will result in the disturbance in the process of understanding
of the students.

4. Objectives and Aids — Appropriate aids are selected keeping
in mind the objectives of the lesson. Use of one kind of aid brings
monotony. It will not help in creating the interest of the students in the
lesson. The various devices used for introducing the lesson are
questioning, narration, examples, story-telling, drama, experiment and
demonstration, and audio-visual aids etc. But one thing should be keep
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.o mind that the selection of all the devigp, and audio-visual aids
he according to the mental level of the siudents o L
5. Duration of Introduction — While ir -
chould also be kept in mind that it shoyjg he ne
chort. It should be confined to creation
anﬂ'i,
6. Capability of Creating Intereg; ang Motivation — The
reacher should have the capability of creating interest and motivation in
the pupils because if it is not so he can’t be able to become an effective

reacher and his teaching will become boring, The students will not take
interest in learning the new lesson.

Thus the teaching starts from introducing the lesson. If it is not
proper and effective, the students will not take interest in the new
knowledge due to lack of motivation.

9,1.2. SKILL OF REINFORCEMENT

Reimnforcement is psychological in nature. It is condition or situation
which increases the probability of desirable responses and also decreases
the probability of undesirable responses. It helps in influencing the
responses or behaviour of the leamer. It is not only used to promote
learning but also to secure attention and provide greater motivation to
the students. For this the academic activities should be meaningful and
worth-while so that the students can get the intended benefits from
them. For example, if the teacher approved the behaviour of the S_lifl.:lld:ﬂﬂl
in the class, it reveals that he feels initiative in instructional activities.

There are two types of reinforcement.
I. Positive Reinforcement and

2. Negative Reinforcement : :
In this way, the reinforcement, in the teaching process, means use

of such stimulus or their pres-:ntatiﬂu or their Tqu"-fﬂl 50 that the
ibili rease
possibility of recurrence of some responses may Inc

roducing the lesson, it
iher too lengthy not too
of interest and motivating the

Components of the Skill
There are four broad components ol
These are -
(i) Positive Verbal Rei

the skill of reinforcement.

nforcement — It involves the use of
; , sinforce learning just saying
verbal or linguistic expressions which re P T g
'Good”. Y, :g ‘Fine’ *ﬁighf- Excellent’, *Well dmm‘ ﬂﬁ:-r l\]L‘ﬂUdﬂ"E
ans:.-urer:; an reinforce him. Teacher's utterances like ‘aha’, *“humm



6. Encouraging Appreciations and Attitudes I the teacher
wishes to help students think more rationally about race relations, gne
of the more frequently use device for accomplishing this is « thoughg
questions as, "I you were & member of o racial minority in a small city,
how would yvou approach your fellow citizens with respect to schooling,
housing and social relations?”

7. Directing Thinking — Sometimes the teacher want to redirec
the thinking of the students. The way is 1o pose a question that will tuen
their thinking in the direction in which he wishes them to go.

8. To Provide Individualized Instructions — There are differen
tvpes of students in every class and it is according to their mental
abilities and the best way is 1o pose different types of questions for
different students.

9. Encouraging Sell Evaluation — Students tend to be receptive
to criticisms that come from with in. If the teacher had experience and
possesses tact, he can pose questions that encourage self-examinations.

10. Keeping the Students Alert and Attentive — When the
students know that the teacher can ask questions in between the teaching
then they will remain alert and attentive to respond the questions.

11. To Revise the Lesson — When the teacher completes the
topic then to revise the lesson. he can pose some questions regarding
the subject matter of the lesson.

12. Relating Cause to Effect — The why question is typically
used to relate cause and effect. Its prime concern is to avoid the

meaningless repetition of facts without a real understanding of their
relationships.

13. To Develop Expressions — According to pragmatistic
philosophy, a teacher should opt such devices, which will enable the
student to express their views in an effective manner. When the teacher
will ask the question from the students, he is to answer it in his own
words and according to his own understanding,.

14. Promoting Application — Questions that call for the application
of known ideas are used to good advantage in different subjects, *What
specific steps must a foreigner follow in obtaining citizenship?”, With
the necessity for recombining facts in a practical way.

15. Connecting Different Units of Learning — When the teachtf
wants to correlate the next unit with previous one, he can do it “fith
the help of asking questions from the previous unit and the last question
from the next unit.
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4. Don't allow the guesti

ning ’
students away from g procedure to lead you and your

the topic
Don’t attempt to hlyfr e

a student’s question.

6. Don’t ask it
e k questions that call for two different and confusing
reactions to the same question

7. Don’t ask questions that contain words not understood by
students,

3. As a general rule, don't repeat questions.
9.  Insist that students listen to what you say.

Thus, we can conclude that this is the most important technique to
make learning process effective specially for the field of Social Studies.

9.1.4 SKILL OF EXPLAINING

Explaining is an activity, which shows the relationship among various
concept, ideas, events or phenomenon. It is an intellectual activity. It is
used by the teacher to explain the subject matter with the help of easy
statements, audio visual aids, and illustrations so that it may be
understandable by the students. In the words of Panton, “Explaining
forms a kind of bridge between telling and revealing knowledge to the
learners and it involves a number of other techniques as narration and
description.”

A teacher is said to be explaining when he is describing ‘how’,
‘why’ and sometimes ‘what’ of a concept, principle, action or
conduction. Teacher tries to establish the relationship between cause
and effect with the help of explanation. In exglaining the tf.fas:helr must
keep in close touch with the minds of his‘ pupils !:1}* suggesting lines of
them, assuming their questions, seﬂmg‘thn.?m on
practical work, examining the results obtained, discussing significant
problems etc. While explaining the teacher should use the words,
staterents and examples according to the mental level of Phe stmflems.
It may be full or partial of the important cﬂpct?ts or of minor point as
needed. In the higher class, detailed c‘ﬁplanatmn is not necessary bﬁ;aus?
much should be left to students 10 discover themselves. Thn_a teacher o
Social Studies needs this skill very much because he has to I]‘Erut.slf] the
learner’s insight and undﬂrﬁlandmg;:{um the facts. It is essentially a
Ve : ain two aspects.

rb.?? sklge?giil::‘::appmpﬁam Sfatemenl.:s acmrdir:g to thed level of
the students i.e. age maturity, previous knowledge and content

L

It you are not sure of the answer to

thought, questioning



of the concepts, facts and phenomenon.
2. Interrelated and selected the statements for the proper
understanding of the concepts, facts and phenomenon.

Generally there are three types of statements:

(1) Descriptive (2) Interpretative and (3) Reason giving,

As alreadv stated, explaining will generally be around an action,
result, condition or event. While explaining, the teacher is to give causes
that account for the event. Various steps are involved in arriving at
particular solution. All such causes, events, steps are called antecedents.
Such antecedents result in phenomenon, condition, result or action;
each one of them is known as consequent. ’
Antecedent—explanation—consequent

(Causes, reasons, (Phenomenon, action, result,

steps, events) event, condition)

A good explanation is one which is understood by the pupils. It has
some component and can be divided in to desirable and undesirable
categories. If the teacher wants to make the explanation more effective,

he has to increase the occurrence of desirable behaviours and avoid the
use of undesirable behaviours.

Component Behaviour of Explanation

Desirable behaviour Undesirable behaviour
« Use of explaining links * [rrelevant statement
« Introductory statements « Lack of continuity
» Use of visual techniques « Lack of fluency
« Concluding statement » Vague words and phrases
« Defining technical words « Unoppropriate vocabulary
» Covering essential points
+ Testing Students’ understanding

DESIRABLE BEHAVIOURS

The teacher should practise the desirable teaching behaviours in
order to master the skill of explaining. These are :

1. Use of Explaining Links — There are certain link words and
phrases which increase the effectiveness of explanation. Such links
make explanation clear by bringing continuity in statements. These links
are generally conjunctions or prepositions which clearly indicate the
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yses, consequences al}d reasons behind statements. These conjunctions
could relate to space, time, cause-effect relationship, condition or even
1 procedure or sequence. The teacher should use appropriate explaining
jinks to make his explanation effective. A few explanation links generally

ustd are .

gome Explaining Links

. As a result of *  If'then » Therefore

. As a result * In order to « The cause of

. After/Before » Inspite of « The function of
« Because »  On the other hand +« The purpose of
. Because of »  Since *  Though

« But *  Such »  Through

» Due 10 »  That is why/how = What if

» Here after - = But »  Why

* Hence «  Thereafter - = While

Example:

There is a lot of humidity in the air during the raining season i.e.
why the clothes do not dry quickly.

7.  Use of Introductory Statements — The introductory
statements are used by teachers to draw and maintain students” attention.
They create mental alertness and readiness in the class to listen to what
Is going to be explained. They give them clue for explanation.

Example — Today we <hall study how natural ventilation can be
arranged in the classroom. The air always blows. Fresh air contains
oxygen which, being heavier than other gases, flows at a lower level.
Because of its being heavier, OXYgEEN enters the room from the windows.

3. Use of Visual Techniques — To make explanation more clear,
the teacher can use blackboards, charts, models, pictures Fmd flannel
boards. The students can better understand the cunm?prs with the help
of these visual techniques because '+ has been experimented that 40%
of our knowledge is from our eyes: For example when the water cycle

is explained with the help of model, you will experience that the students

will learn it easily and enthusiastically.
tements — Some statements are made

4. Use of Concluding St3 ‘
by the teacher toward the end of the lesson to summarise or conclude
the explanation. They give 2 consolidated picture of what has been
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explained to the students. It can also be used to draw the logical
inference through reasoning,

5. Interesting to Students — If the explanation is interestin
then the students will be able to learn it effectively. The teacher can
make it interesting by providing examples from daily experiences of the
pupils. He can use simple sentences as well as different media of
communication to provide variety in explanation,

6. Defining Technical Words — If the teacher uses technical
terms and they are not properly explained, then the students will not be
able to understand the subject matter. Therefore new terms and technical
expressions should be defined and explained properly.

7. Covering Essential Points — The explanation given for a
particular concept, idea, principle should be as complete as possible for
the proper understanding of the_pupils. The completeness of explanation
is determined by the scope of the concept as specified in instructional
objectives.

8. Testing Students’ Understanding — The questions asked at
the concluding stage will help the teacher to get feedback from the
students, whether he has been able to explain the concept correctly and
whether the students have understood it. Only a few questions should
be asked for testing.

Undesirable Behaviours

There are some behaviours that the teacher should avoid while
explaining any concept as:

1. Use of Irrelevant Statements — Those statements which are
not related to the concept being explained and which do not help in
understanding the concept by the students are known as irrelevant
statements. Such statements create confusion and distract the attention
of the students. The teacher should not make use of such statements.

2. Lack of Continuity — Lack of continuity in explanation make
it difficult for the pupils to understand the concept. It is usually broken
in following situations— _

’ When the statement is not logically related to the previous

statement, |
’ When a new idea or information is introduced without relating
it to the previous knowledge of the students.
. When there is no sequence of place or space.
. When there is no sequence of time.

When the statements are irrelevant.

4_—‘
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3 AER O -F{W"EF — It relates to the flow of
statements for explaining a concept,
and reformulate in the midst of e
explanation. When a teacher uses iy,
or statements, it distracts students®

Jearning.

4. U‘sc _ul' Vague Words and Phrases Some. words
give explicit hinders the students understan

phrases are given below:

: interrupted
If the teacher speaks half of sentence
sentence, it disturbs fMuency of the
nbling ideas or inappropriate words
attention from the subject they are

do not
ding. Some vague words and

almost many probably somewhat
a little may perhaps type of
actually might some the rest
etc. most something things
few no where Seems

in fact correct you see

vou know okay | mean

5. Use of Appropriate Vocabulary — Though it is difficult to
decide the appropriateness of the vocabulary to be used, teacher’s
experience of teaching can help him judging the difficulty level of
language used. The difficulty level of words used should suit the age,
the mental level and grades of the students.

Thus these are the different categories of behaviour which the
teacher should take care of while using any methodology of teaching.

Suggestions for Making Explanation Effective

The teacher should follow these suggestions as: |
I.  Before explaining, the teacher should make clear the aim of

the lesson. s o
2. The speed of explanation should confirm to the linguistic
abilities of the pupils. .
3.  Explanation should be in logical sequence.
4.  Simple and comprehensive language shf}uld be I:IEE{L -
5.  The teacher should use chalk-board side by side to wn

down the main points.
6.  The teacher should make
comparisons etc.
7.  The teacher should 2s
explanation.

free use of illustrations as examples,

k the questions in between the
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8. A summary should be given at the last.
o |t shounld be according to the age, experience and mental leve|
of studemts.
10, Use of irrelevant things should be avoided.
With the use of these suggestions and following the different
components of the behaviour, the teacher can be perfect in skill of
explanation with practice.

9.1.5 SKILL OF ILLUSTRATION WITH EXAMPLE

Some concepts are so abstract that explanation does not help the
students to understand the concepts. In such a situation, the skillful
teacher uses examples to illustrate the idea, concept and principle. To
illustrate the thing means to throw light upon it; and in teaching the term
“illustration” means the employment of those aids which will make ideas
clear to the children and help them to acquire correct knowledge. The
value of illustrations depends upon the skill with which easy and familiar
things can be used to explain new and difficult ideas in the subject.
Their value is great at infant and kindergarten stage when few lessons
can rightly be taught without resort to things which can be seen or
handled. They should however be used at all stages.

Importance

| It overcomes and clears up difficulties of apprehension.
It helps in simplifying and to give vividness 10 explanation.
It makes the instructions complete and enable the children to
understand abstract notion with the aid of concrete material.

4. It stimulates interest and excites curiosity in things which
would be otherwise dull and dry.

5 It secures better attention and possessing a ‘fixing power .
6. It cultivates the power of observation and judgement and
trains the senses to greater acuteness of perception.

7 It illuminates what is presented and taught to the child.

8 It reduces intellectual tension, lightens the knowledge load
and effects economy by proper associations.

9, It develops the retention power of the students.

10. It develops the imaginative power of the students.

L) 1

Types of Illustrations

Broadly, there are two types of illustrations. Firstly, there are
illustrations which act directly through the senses. They may be called

B
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as non-verbal, natural, Concrete, material or objective illustrationy

secondly, there are illustrations Which influence the mind through the
medium of related ideas expressed in words, They are called as verbal-
illustrations. Their chief function s 1o make clear the meaning of a
general statement Or an abstract idea by the aid of verbal examples,
analogies, comparison, similes ete, Congrete of objective illustrations
are more profitable and pleasure giving in the education of children who
delight in things which they can see and handle. They appeal 1o the
senses: hence they cause better perception, keener enjoyment and deeper
impression of ideas. It involves two processes :—
I.  Clarifving the idea or principle to the pupils.

~

2. Verify whether pupils have really followed the idea or not,
Components of the Skill

I. Formulating Relevant Exam ples — An example is relevant,
if it is related to the rule, principle or concept being explains and helps
effectively in its proper understanding.

2. Formulating Simple Examples — Simple examples are those
examples which are based on pupils’ previous knowledge or experiences.
The previous knowledge refers to the knowledge already possessed by
the pupils. It will help in maximum participation of the students in
teaching and provide clear understanding about the concept,

3. Formulating Interesting Examples — An example is
interesting if it attracts the attention and arouse curiosity and interest in
the students for proper understanding of an idea, concept or principle.

It should be according to the age, maturity level and experience of the
students.,

4. Using Appropriate Media for Examples — Examples are
Eiven by using two types of media :~ (a) Verbal (b) Non-verbal
(a) Verbal Media of Presentation of Examples — In this the
teacher tries to clarify and illustrate complexities of different
topics of Social Studies. The teacher himself gives exnmplﬁ:-:
in different forms as: (i) Telling stories and anetdn}es (ii)
analogies and comparisons (ii1) similes and word pictures.
While using verbal media the teacher should see that he 5::11?-.:15
simple illustrations which are concerned with everyday life.
(b) Non-verbal Media of Presentation of Example — These
types of examples catch lI_'n: eyes of the students :{nd help to
develop interest in the topics. I'hey can be categorized as :—
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(i)

(iii)

(iv)
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Concrete Materials Such as Actual Object, Specimen
efe. — A visit to a mill or a factory, a trip to the river
side. specimen of graims, rocks, and minerals would
form concrete illustrations in a geography lesson, They
play an important part in teaching which provide firsi
hand knowledge to the students,

Muodels — Very oflen it is also impossible to bring ar
actual object in the class and still more difficult to take
the children out to see the actual place or thing referred
to. It would be difficult to give children a clear idea of
Panama Canal or Bhakra dam and its working but a
correctly made miniature model of the same has proved
helpful in geography teaching. Battle plans may also be
presented in models to make teaching real and
inieresting in History. Models should not only be made
by the teacher but by the students also under the
cuidance of the teacher.

Pictures — Models may be intricate and difficult to
make, in such cases the teacher can take help of the
pictures. They have advantage of colour which is
attractive and instructive. It is not difficult to obtain
very good and effective pictures. The pictures of desen
scene, strange animals and birds, famous buildings can
be shown to the children in geography teaching. The
children can be taken to a local museum to see historical
pictures. While selecting the pictures for teaching, the
teacher is to see that they should be large, clear and
bold in outline and that they portray essential features
only. Pictures, postcards can also be used.

Diagrams and Chalk-board Sketches — The teacher
should be able to make his own devices. While planning
a difficult term in Geography, he can easily illustrate 1t
by drawing a diagram on the chalk-board. One of the
essential qualities of a successful Social Studies teacher
is the ability and readiness to draw diagrams easily,
quickly and neatly on the chalk-board. They are often
more useful than pictures, Every teacher can draw
them with little effort and practice.
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(v) Gr“Phﬁj Maps and Charts — While illustrating the
P':"F‘“h“"“" explosion, production of agriculture in
l’llliif:'l't‘m decades, the teacher can use the graph.
Different states of the nation can be shown with the
help of map. Teacher can use the charts to show
ditfferent events, rocks, time-lines etc.
Using Examples of Inductive-deductive Approach
Inductive Approach — In the approach the function of the
teacher starts with the relevant examples and draw conclusions
on the basis of these examples. While using this approach the
teacher should use easy, relevant and interesting examples.
(b) Deductive Approach — In this approach, the teacher states
the concept, idea, or principle and then gives examples to
support and illustrate it.
The teacher should use the combination of both approaches because
the task of illustrating with examples requires the use of both approaches.

Suggestions to Use lllustration—

h

(a)

1.  The illustration should be easy and understandable.
They should be exact and accurate.

Lengthy illustrations should be avoided.

Too many illustrations should not be used.

They should be properly handled and exhibited.

They should be given sufficient time, so that the students
could pay full attention to understand them.

7. They must be interesting. The use of technical language should
be avoided.
8. Spudents should be motivated to observe illustrations well,
9.  They should be prepared in advance.
10.  Illustrative aids should be attractive, if possible colourful, so
that they may appeal more 10 the students.
Thus illustrations should be wisely selected, effectively prepared,
limely presented and intelligently used.
9.1.6 SKILL OF STIMULUS VARIATION

Student learning largely depend upon ‘altending”’ to tﬁhe relewuncyl of
source of information. Fsychulngisls. have ‘pruwd tharl I’f.‘}r nn;—,i learming
to take place, the learner should 'L'lll': attentive to the information. As
teacher, it is his responsibility 1o think that what, when and how much

..J,r._.q.p.l...-.}!d
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change in behaviour is required I'nr‘mmmining‘ﬂqd securing attention of
the students and it is known as stimulus variation,

The skill of stimulus variation is based on the principle that changes
in the stimulus in one's perception capture his attention. It Benerates
interest among students in their learning and helps in their academ,
achievement. 1t has been observed that it is difficult for one to atteng
the same stimulus for more than a few minutes and in some cases ;
few seconds and cven less.

The teacher should develop the skill in himself to attract and holq
the attention of the students, throughout his teaching. He should
deliberatelv change his attention drawing behaviour in class. There are
number of factors which influence what the students are likely to attend
it. By providing changing level of sensory inputs attention can be
maintained. The teacher can draw attention of the students through
various activities and behaviours. Some of them are as follows:

1. Intensity — The teacher with a loud voice can attract the

attention of the students. However, continuity of loudness tends to have
a decreasing effect in attracting attention.

2. Contrast — Contrasting stimulus catches our attention soon.

For example, a bright light in darkness. Anything which is bigger than
other thing in the surrounding environment attracts attention.

3. Movement — A moving thing attracts our attention more in
comparison to a fixed thing, i.e. why it has been suggested that while

teaching, the teacher should not stand at one place. He should move and
act according to the situation.

4. Self Activity — Attention is sustained if the students are asked
or motivated 10 engage themselves in instructional activities. Students
should be asked to write something in their note-book side by side while
explaining the subject matter by the teacher.

5. Change — Change is the necessity of life. It is the law of
nature. Change in voice, method and gesture attracts attention of the
students.

_ 6. Teacher’s Personal Behaviour — If the teacher is enthusiastic
stimulating, energetic and expressive, he gets more attention than
other who is dull and monotonous,

7. Novelty — Humap pature is greedy of novelty. New coir™

ch ;mmﬁs{]-. s ﬂf:’tivhieﬁ and new programmes attract our attentior

r’“ﬂ;r :I.Ildh]l:fr: 'deas can attract the attention of the st'.bdﬂ"ﬁ_' 10
ual Aids — Audio-visual aids have great potent!

y
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help students in their iﬂﬂrhmg.‘il‘hu teacher should use a variety of these
o make his teaching more effectjye and meaningful.

Components of the Skill

The IEHEI}ET uses various stimuli in the classroom so that they may
produce maximum responses. The skill of stimulus variation involves
changing behaviours by the teacher in order to attract pupil’s attention
in the class. The behaviours associated with this skill are:

1. Teacher movement — [t has been observed that the teacher’s
movement in the classroom draws attention of the students. The behaviour
of the teacher makes the student feel that his participation in instructional
activities i1s being supervised by the teacher. But one thing should be
kept in mind that the movements in the classroom should be meaningful
and relating to the teaching. The teacher should avoid aimless and
habitual wandering in the classroom.

2. Teacher Gestures — Gestures are the movements of the parts
of the body. The teacher can make various gestures with the help of
movement of hand, head, eye, facial expression etc.

The body movements perform the following functions:

(a) Expressing emotions.

(b) Emphasizing importance.

(c) Direction attention.

(d) Indicating shape, size and movements etc.

(e) Combining verbal exposition with gestures.

While teachings the shape of earth, the teacher can use hand gesture
to indicate its spherical shape.

3. Change in Speech Pattern — The teacher can mqke sudden
changes in tone, volume or the speed of verbal expression to put
emphasis on particular point. The changes in speech pattern make the

pupils attentive and the lesson become more interesting to them. But
this change should be according to the situation and need of the students.
4. Focusing — When the teacher wants to direct students attention
10 a particular point, idea or rule he can use focusing. It can be obtained
through verbal communication or gestures or both; |
(a) Verbal Focussing — When the teacher wants to emphasize
some particular point during teaching, he should use statements
like- ‘listen carefully’, ‘look at the chart’, ‘now, !-..m: is
something really impuﬂan?‘ etc. These statements will help
the teacher to draw attention of the students.
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(b)

(<)

METHODS & MODELS OF | ACHING SOCIAL STUDIRy

Gestural Focussing — The teacher can altract attention of
the students 1o a particular point with the use of gestures like
head. hand and body movements, For example, pointing with
fingers or stick towards the different states in map of India,
Verbal and Gestural Focussing — When both verbal and
focusing devices are used to attract the attention of the students
to a particular point, it has more impact on them. For example,
while showing diagram of sedimentary rock on 0.H.P. sheet
and pointing towards it on the screen at the same time will
be able to help the students properly understanding of the
concept.

5. Change in Interaction Style — Interaction takes place when
two individuals communicate with each other in order to share an idea.
In the classroom interaction can take place in three styles :

- (a)

(b)

(c)

Teacher-pupils or teacher-group Interaction — The teacher
conveys and gets response from the class or group of students
as a whole.

Teacher-pupil Interaction — The teacher communicates
with an individual student.
Pupil-pupil Interaction — The students interact among

themselves. It takes place during discussion.

The role of the teacher is like a guide, observer, manager and
facilitator in this interaction.

For bringing effectiveness the teacher should learn the art of bringing
variations in interaction style.

6. Pausing — Pausing means introducing silence during talk.
When the teacher will go on talking and putting questions continuously
without giving time to think and respond to the students, they become
inattentive. Hence in order to sustain their attention, the teacher should
introduce certain pauses during teaching. The purposes of pauses are:

To secure the attention of the pupils.

To give time for structuring an answer to the question asked
by the teacher

To give time for simulation of ideas and concepts.

If the teacher keeps in mind the following suggestions the pausing
will be more effective,

The pause should be introduced at appropriate time and point.

The aim should be to attract the attention of non-attending
pupils.
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7. Change in Sensory Focus — When a teacher changes the
sensory focus for imparting information o the pupils from listening to
looking. from speaking to doing, from writing to demonstrating ete, it
helps in maintaining the level of attention and motivation of the HIIJth.'I';IE:'.
Such changes can be brought about through judicious combination u%’
various means of communication as:

(a) Oral to Visual — If the teacher uses only one stimuli then
his teaching will become dull je. why to make teaching
effective and interesting he can change the focus of attention
from oral to visual stimulus,

(b) Il'_‘.l_rall to Oral-visual — It is shift from oral to oral-visual
stimulus and vice versa. For example if the teacher while
explaining shows a model/chart and than explains with the
help of it, he is using oral to oral-visual switching,

(c) Visual to oral-visual — It involves the shifting from wvisual
to oral-visual stimulus and vice-versa. For example if the
teacher demonstrates ‘water cycle® with the help of experiment
and then he explains with the help of diagram, this is the
change from visual to oral-visual.

8. Student Involvement — Sometimes the teacher can attract
the attention of the students by involving them physically in doing
something. He can involve them in experiments, handling equipment and
other times in dramatization, demonstration etc. In this way, he can
sustain interest of the students in teaching learning process.

Thus with the help of these components practised in the behaviour,

the teacher can get efficiency in this skill.
9.2 PRACTISING INTEGRATION OF TEACHING SKILLS

For effective teaching, a teacher uses two types of skills. In brief,
teaching is a process in which content is being processed by a teacher
with the help of integration of different teaching skills. The adeqlfale
processing of any content or the subjet-matier dl’:*pEHdS upon an efficient
use of teaching skills. The effective use of the integrated skills reflects

the completency of a teacher.
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teaching-learning approach of education. The teache, is
considered as a manager. He has to organize and also to contry)
the teaching process. He has to evaluate the succpsg of
planning, organizing and leading activities. The effectiveness
of these step is examined in terms of learning objectives, hyy
far can these activities could achieve the objectives. Gluger,
Basic Model of teaching refers to this step is a feedback
function. This step provides an empirical basis to modify any
improve the teaching learning situations. There are three main

functions this step :
1. Evaluation of the learning system,
2. Measuring learning outcomes, and
3. Formative and Summative Test.

A teacher can know about his unsuccessful teaching into
successtul with the knowledge and application of these
functions. The detailed description of these functions has been
presented here,

(1) EVALUATION OF THE LEARNING SYSTEM

After identifying and learning objectives in behavioural
terms, the teacher has to develop a criterion test. The criterion
test 1s usually objective-centred rather than content-centred:
According to Robert Mager, the criterion test evaluates the
effectiveness of planning; strategies, tactics and aids of
teaching. The feedback to students and the teacher and

empirical basis for improving the instructional procedures 18
provided.
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yleaning of Evaluation

The t:-.vﬂh_i_:ﬂ.inn process ascertains the workability of
jearning experiences and change of behaviour of the thlnj:rnlq
The term evaluation convey several meanings in .-;I| “.m‘:m ”.:,j

sﬁ'fhlllﬂg:‘k'. The evaluation is boih -"[ll'rlli‘..m,iw.: i w:nl o
quant itat Ive process. The term evaluation has been rl[-ﬁﬂ;-cl i;~;
(he following manner. : S

According to Bradfield and Moredock "Evaluation is wn
assignment of symbols to a phenomenon in order to characterise
ihe worth of value of « phenomenon usually with re urence the
[Tu .ﬂﬂi’.‘f{'!-l!, t!HIiHT‘ﬂ.E M :;r;_-;:g;;”'ﬁc Sif-uﬂr;fﬂrr_i_ # HE '

Acerodin gltu Hanna “Evaluation is the process of gathering
and interpreting cuidence on change in the behaviour of all
sudents as they progress through school.”

Writingstone states in the Encyclopaedia of Educational
Research that “Evaluation is a relatively new technical term
introduce to designale o more comprehensive concept of
measurement that is implied in conventional test and
examination.”

Il is evident for the above defimtions that evaluation in
educational context implies broad programme than the
examination in which achievements attitudes, interests,
personality traits and skills factors are taken in consideration.
Thus, cognitive, affective and psychomelry learning outcome
are measured in the ovaluation process. The success and failure
of teaching depends upon teaching strategies, tactics and aids.
Thus evaluation approach improves the instructional
procedure and makes eaching activities more purposive and

ohjective-centred.
The Functions of Evaluation
¢ are the main functions of evaluation process:

for could learning objectives be

The followin

1 It asceriains that how
achieved.

9. It diagnosis the weakncss of instructional procedures

and provides the basis for remediation,

3. It provides the empirical evidences about the
offectiveness of teaching strategies, tactics and aids
and suggests some modification improvement,



_ winforeement. and feedback to ey,
4. It gives remforcemel ichar Al
student s,
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5 1t helps in developing a comprehensive erjlg TiOn ey
R . 1 gignificant role in t
The criterion test plays a significant ro lein the Procegg .,

evaluation,
All the above functions are accomplished on the basis

criterion test performance,
Techniques of Evaluation

The evaluation process produces the data for COEgNitive
affective and psychomotor objectives. The tradition,
examinations confine to cognitive objectives only. In this way
the evaiuation is more broad process. The various types g
techniques are used in it which are as follows :

(a) The oral, written, essay type, objective type, practical
examination and observation techniques are used for
evaluation of the cognitive objectives.

(b) The interest inventory, attitude 5::_319, values test and
observation techniques are employed for appraising
the affective objectives.

() The performance test, practical examination and
- observation techniques are employed for assessing the
psychomotor objectives,

- The criterion is used rather than achievement test, because
criterion test with concerns objective of teaching and
instruction whereas achievement test concerns with content
coverage. There are three major characteristics of a ciiterion
test or techniques of evaluation -

(i) Appropriateness : The criterion test must cover the
terminal behaviours of teaching or instruction. Each item of the
criterion should assess a specific objective. The criterion
behaviours should represent the total terminal behaviour.

ﬁi% Fﬁbﬂﬁmﬂ?ﬂﬂ ‘ The items of the criterion test must
have difficult value and discriminative power, The test should
be reliable and valid.
(iti) P racticability : The test can be ad ministered easily
and the scoring procedure should be simple. The obtained dat




interpreted and may be mage .
" A ko teacher and studente meaningfy), 1 should be
P :

Elﬂssiﬁﬂﬂtiﬂn of Eva.luatiun TE'EhI'.I.i ques

Al techniques of evaluation can he
: categories : (a) Quantitative and

Q“antitative Techniques

broadly classified into

o (b) Qualitative.

(a)

The quan tiative LEﬂhfniques are mainly used ip educational
aluation These are highly reliable and valiq They possess

|l three characteristics can be classified into three types
i Oral, (ii) Written and (iii) Practical.

(i) Oral Techniques : The oral techniques of evaluation

e used lower level in organizing and leading teaching
stivities. The oral questions; debate and drama are used for
{his purpose.

(ii) Written Techniques : In this type, the written
questions are asked and students have to write their answers.
The written Lests are more effective than oral. The written test
are usually objectives type tests are now preferred for
wnstructing tests. The objective type tests are now used for
wnstructing the eriterion test because they are highly objective
valid and reliable. These easy to score,

(iii) Practical Techniques : In this type of evaluation,
swme work is assigned to the student to accomplish it. Such
wchniques are based to assess the skills or Pﬂfﬂhﬂmﬂt{}r
thiectives. This techniques is used in Science, Geography,
Home Science, Agriculture, Drawing etc.

(b) Qualitative Techniques

The qualitative techniques are used in schools a_nd Fﬂlleges
' internal assessment. These techniques are subjective a:r.ud
S reliable, but they are used for ESSFEEiﬂE the aff&.ctl\ie
tiectives, These techniques are classified into five categories:
1) Cumulative Records,
?m Anecdotal Records,
hliﬂ Observation Techniques,
%) Check List, and
V) Rating Scale.
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(1) Cumulative Records : Such records are propg g i
the schools for cach student. The comulative record of gy,
includes the educational progress, results of monthly, half
vearly  tests, aftendance, participation in games, Sports,
co-curricular activities and physical health. The cumuilajyy,
records of the students provide the awareness about, Lhajp
progress and weakness of the students to their parengy
teachers and principal,

(i) Anecdotal Records : This type of record maintaing (.
deseripuion of significant event and work or performance of the
students. A merit hst is prepared in school. The corroct
information is obtained regarding incident and performance of
students in anecdotal records. The interest and learning of the
students can be assested with the help of such records. Such
records can also be used to provide the guidance to the
students.

(iir) Observations Techniques : This technique is indispe-
nsable in school evaluation, It is used at all the stages of
education but most usefull for evaluating the small children at
primary stage. It is used for evaluating cognitive, affective and
psychomotor objectives, The students of higher class can make
use of this tecchnigue of self evaluation. The eclassroom
interaction can be evaluated only by the observation technigue,

(tv) Check-List : The technique is used for evaluation
interest, attitudes and values of the students. It includes
certain statements of yes and no type. The student has to check
either of the two.

Each statement of the check list evaluates a specific
objective of learning. Some examples have given below

(1) Are you interested in the steps  of teaching ?
Yes/No/Not known

(2) Do you take interest in Jesson planning ? Yes/No/Not
known
(3) Do you really enjoy in classroom  presentation
Yes/No/Not known

(4) Are you interested in L'!il'll.".'jlll'ﬂf-{illg the  student
activities 7 Yes/No/Not known
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(v) Rating Scale : The rating techniques is used
ﬁm“:‘*‘i“g the attitude of the students I‘.nwnr:lﬁf Lﬂ'lmhlih!.: 'r”:
abjects: It consists of some statements which can ;,u 1"::;[;]:”
Ihnﬁ’l‘lrrfﬁnvmm‘pui nts scale. It is used for higher rri F-*qq';"
hCAUSE it requires the power of judgement of u“,_' Hturh,:ni:.; :
cacher can make use of this technique for evaluating f-.h?
fectiveness of this instructional procedure, teaching &itratﬂﬂ'.
aclies and axds. The statements of scale are concerned with the
cific objective of learning.

(2) MEASURING LEARNING

Measurement process is also an important in the learning
gystem. The measurement has more administrative utility in
sducation than evaluation. An evaluation process is useful in
modifying and improving learning system and instructional
arocedure. The measurement is precise and objective than
waluation. Hence, it is mostly used in measuring the learning

e

oatcome.

Meaning of Measurement
cess of quantification. [t means

Measurement 15 a pro
f a phenomenon or variable, but

precision and quantification 0
net a person or object.
According to Bradfteld

Is to the dimenslons of
the phenoit

“Measurement 18 o process of
phenomenon in order to

wsigning symbo .
enon as precisely as

thuracterise the s.Otus af

Mossible, ™
ity, attribute or

ys done of a qual
asure a thing or

gon. We never me
educationists are mainly
attributes. The process of
o which is used

Measurement 18 alwa
Variable of a thing or @ Per
Persom, The psy-::iu:rlugi:-:l..f-: and
“neerned with the variables and

Meagurement converts the variable into varial
inferences. For example, intelligence 18

or drawing the _ ! ;
i 1. and achievement variable 18

Tantified in terms ©
Measured in terms of scores.
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The Essentials of Measurement
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Measurcment in any field always involves these B8Bentiy)
H -IFI H

(1) 1dentifving and defining the quality, ﬂtt"ihun.
variable that is to be measured. oy

h
attribute of variable may be made Manifeg the

ta
perceivable, and Ny

(3) Establishing a set of procedure of definitjy,
translating observations into quantitative state
of degree, extent or amount,

Meny

Functions of Measurement

Cronbach (1949) has classified all applications of menty)
measurement under the following three main functions .

1. Prognosis function,
2. Imagnosis function, and
3. Research funetion.

1. Prognosis Function : The first of these functions is that
of prognosis function. Any test tells about some differences
among people’s performance at this movement. All decisions
involve prediction when psychological test is mentioned. so
calljad LQ. test administered to students in school to pr'Ellfliﬂ
their academic performance come to mind. The measurement

provides the extent of a varjable whi :
b ich has th
of predicting future behaviour. e specific purpose

service are g - Thus, the guidance and counselling

measurements il upon the prognosis function of

treatment ev;;r The effectiveness of method instruction and
uated on the hasig of students achievement.

2. Di ‘ ;
4gnosis Function : The second major function of

meas -
ol .:,:;ﬂfunt Ptlfiterl by Lee . Cronbach is that of diagnosis. The
ACtion reveals the level of student with regard ¥

tertain chap s
ﬂE o LpEs -
teristics, Whereas diagnosis function identifi¢®
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s of the student-leaprn;
:l1t“""'fﬂknes‘&’red on tlu:hlj}nt,,lf nng. The remedial instruction
n be Iprepa i Asis }Tf diagnosis. It aluo implies the
diction but there 1s considerable justific i

E

. : - ation in listing
Jiagnosis of a EEP,E'mtE function of measurement. The diagn ﬂ‘iiLH
netion establishes  the cause-effect relati shishin  but

rediction imphies .the simple relationship. The instructional
grocedure can be improved by this function of psychological
me-.a:mrement,

3 Reser.lrflh Function : The third major function of
peasurement listed by Cronbach is that of verification of
giﬂntiﬁ.r; hypothesis of research. The use of measurement for
research purpose, however is not as great as for prediction and
fiagnosis. There 1s a reason for this as measurement is usually
wnsidered as completely valid measure of ascertaining human
tharacteristics An investigator must use test scores in this
experiment as accurate quantification of real and useful
variable. Measurement provides a more objective and
dependable basis for comparison that does rough impressions.
Thus, the valid generalizations are made on the basis of
accurate measurement.

In fact, the quantification is generally considered essential
for the progress of education particularly at more advanced

level. The scales of measurement have been also discussed
below -

Scales of Measurement or Levels of Measurement

There are four basic ways for quantifying a variable. Th?r
are also called levels of measurement and are commonly

"eferred to as seales :

1. Nomial Scale,
2. Ordinal or Rank Scale,

3. Equal Interval Scale, and

4. Ratio Scale. |
1. Nomial Scale : The nomial seale is the least precise or

: yrement. It simply
Tude among the four basis gcales of measurenie

: : “fs catug{”}]'iﬁﬁ
Iﬂlpll i 5 tlem Inm i_,'l,,ﬁ,i"[j Qar maore
L& ;i nanil :

5 the classification 0 parti cular order

"ithout any extent or magnitude. There 15 n0
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pamae 1

mode. For cxample hoy ind

urban ele £
L] 5 5§ 'f. I.I
The classroom observation, the measurement s dop,, il

nominal seale, The teaching and instruction are orgagjy,,
considering the mode of the students, because a teacher Camng

- e TETL : r - s
pace with each and every student in his teaching and |‘~*1"‘”Inp;

process

9 Ordinal Scale : The ordinal scale Is precise than th,
nomtal scale. It allows the teacher to assign values by placing o,
arranging the observation in relative rank order. No value ie
assiened to the distance between positions of ranking. The
scale assign observation to categories by number and arranges
them in a logical order. IL does not require the relationship of
equivalence bul also requires one observation to be greater
than the other.

This scale is used frequently in the schools for prize
distribution and to provide the motivation by the techrique of
competition. In asking the questions, teacher considers the
place of student in the class.

3. Equal-intersal Scale : The equal-interval scale is more
precise and refined scale than nominal and ordinal scale. This
scale has all the characteristics and relation ship of the ordinal
scale, besides the distances between any two numbers on the
scale are known. To zere point and the unit of measurenent
used on the scale are arbitrary or assumed, A linear
relationship is established in the equal-interval scale.

S .

I'he equal-interval scale has the greater use in teaching-

carmng situation, educational administration, educational
guidance and Counselling  and

uﬂmj‘trwr:u.-:-..'-; Lo any instruction
precisely by colleeting the
I education is usually

cducational research. The

al procedure can be evaluated

ala on this seale, The measurement

1] & i L '

dependable inforene done on equal-inlerval scale. I'he

Eﬂ”{;‘L- ) Erences HEE & t]l‘:-lw” ifl l.’-d'l.l('i‘il.il:lrml I'l.'.r-:i';'n‘vl.'l't |!1_‘r'
elng evidenees gn Cqual-interval seale
& ] ) 1.

"I. Rutlﬂ Hf‘ﬂn!ﬂ . lef_-_

. rﬂtll{} HUHI["‘ ¥ i : ] ¥ t.l'l.l:"
ot Y miost re wl among
four basic seales. I( has L refined am

il the [:hullﬂ"!h.’riﬁtil}ﬂ, ['I'['“quﬂl..int[ﬂ"l.lﬂ[
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ive records of st '
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"mﬁtm"‘ = “.H e assessed by lHinE Nhive and effective
seprement. v rat : - T ,
qoasuren _ 1L1h“,ll} seale may be u .H"lil.| sealom of
]h"""t'h"“"““"” nbjeclives. Y be used for measuring the

Aintaining the

The measurement on various seales |
jiferent types of measuring ins't'l'l.ll:l:'[ m:h 18 done by using
ol 1.11]5"::1‘\-'%1'[1:}11 yvield ordinal l'.l_Ellt:-;_H. s qu‘.ﬁti““n“im
iﬁ}.{._h.;llg'r!.ﬂl:ﬂl tests provide scores or :;, Tumtmnal and
qeasurement vields Lhe data on ratio sculeu’ll:.hz 1:2:1:1:-1 lzh}fﬁical
% ‘acteristics

o a good measuring instrument have been described h
g s ere.
characteristies of a Good Measuring Instrument

:frhii{:imikr?;fﬂz:ﬂflg lmsi;_rument of test requires some
: ge. It includes the knowledge and
uuderstanr:lmg of various kinds of errors which influence the
mocess of measurement, These are known as errovs of
measurement, and can be classified into four categories : (a)
E%rsnnal errors, (b) Variable errors, (¢) Constant errors, and (d)
Interpretive errors.

In the field of measurement, the
esignate that the characteristic 13
personal observation exactly the
different scores, because
their own views or

(a) Personal Errors :
lerm objectivity is vsed to d
related to personal error. The
swme responses are likely to assign

tr_m-‘" can see the performance gnly from
lases. The same person Examining.: the same responses on two
ig known as personal

different, occasions is likely to vary: g 18 R
trror, 1t is termed as degree of objectivity of an instrument.

(b) Variable Errors - This kind o error
n'nml:-.-urr-:mmu.

iﬁfgh“lt}gifal and (:dumtinnﬂl. e
rs are those arising from accidents and 1t _
ﬂmn}, Causes. N pnr.*-:nﬂ JT!ﬂkinj: Lhe ﬂhH{‘LI"r,m."_”.l. .
"Muenees from time 0 Limidt, tost Lo Lot Hf”‘. ”-uhﬂ.‘lu‘.i_. .
Indjvidumr is accountable to variable epror, This 18 permed a8
tree of reliability of a tes

may oceur in
The variable
raeies due to
which
i Lo
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| Constant Errors : Vost of the MEeAsuremeon o
(e) Cons i . " .
ducation and pevehology are mdirect, It is neither poggih), b
eaueatu = .,

e skl to look inside. An instryggy,,
desirable to open a persons skatl, Mo

measures what is claim o measure which it related to the braiy
2 ‘ \ : . ject.

or characteristics of a person of an obj |

problem of constant error 18 the problen, of

Testing the
arv to know whether a test really meagyy,

validity, It 15 necess
what is claim to measure.

(a) Interpretive Errors : The test score of an individy|
has no meaning until it 1s interpreted in terms of g},
performance of the other individuals or the performance of th,
group. Interpretive errors are those which result from
understanding as for one or two things

(1) With what of group of the individual is being

compared.

(2) The way in which the comparison between the

individual and the group performance is expressed.

Interpretive errors may be stated that is the problem of
translating the raw scores into the norms. This problem of
interpretive errors is taken in care through a process which is
called standardization. This type of error is measured through
norms.

The earlier three type of errors are usually considered in
constructing the criterion test but the last one is ‘tnterpretive
Errnr’ which is not taken into consideration because the
criterion test, evaluates the learning objectives in terms of
group performance. This error involves when an individual®

score 1s interpreted, Thus, the characteristics of a good

;H&aburing instrument may be summarized in the followit®
Orms ;

1. It should be objective,
It should be reliable.
It should be valid.

It should be
. It
The ug

SRS

comprehensive and precise.
Ehjjl..l]d be usable angd practicable.
ability implieg the following features :

b
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(c) Easeininterpreting seores

id) It should be economical from timn
point of view. ¢, energy and money

Learning Out Com -
we learn many things and what we

4o five major categories. The learn; :

atellectual skills, cognitive Etrate:?iﬁhﬂﬁ i
shills and attitudes. Intellectual skills include theafmnl t'u“tm'
aoncepls, rules and problem solving ¢ agnitive qmiﬂ"_llﬂg S
ihe skills with which the learner regulate the iniernaﬁmﬁ e
of learning. These strategies help students to learn sfud:ﬁsti
pave to learn and use effective strategies in 'um,mﬁ“
encoding, retrieving learn and use effective strategies lgn
attending, encoding, retneving and in problem solving.

Verbal  information refers to  information that is
verhalizable. 1L involves the ability to express a fact or idea in
the form of a proposition, It includes learning names and labels,
stating propositions or facts and organising them as connected
discourse. Motor skills are the abilities to carry on manual
work, to do things. Attitudes are the likes and the dislikes that
students develop towards people, things or ideas.

The external conditions that would facilitate the learning of
these five categories are indicated below. For _h:ﬂmmg to be
ellective, instruction has to provide these faciliies.

Learning Varefy Critival External Conditions

—

Intelloctual Skills

s1=Ing
Concept (a) highhghtng of empha | |
| b} prompting @0 encode different entities a3
aquivalent
(¢! providing remin
other entiies I
ic? prEan[i.ﬂE gxamp
p.:rrnmiues

ders as retrieval cues for

I.E'-I pm‘t‘ldlﬂg op
rrieval

 providing informative feedback.
!
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Cogtitiice Steatepies

(Mental Procedures)

Verbal Information

Attitudes

Skill
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ol probilemes.

(0 providing opportunities fop Pritchice
L eombrasting performanes UHINE pirtas|

1 Ui
and withoul proeedure

(b} demonstrating each step in the Procedir

te) prompting unified steps in the procedy g

td) providing opportunities (o use the proce.
dure on various tasks.

(e) providing reminders of procedure when
new assignments are given,

(1) providing informative feedback

ta) teaching new mental procedures or aci
valing previously learnt ones,

th) providing reminders to retrieve relevant
concepts and presenting advance organ-
iser

‘) prompting to encode new information in re-
lation to prior concepts.

(d) providing reminders that activate
trieved cues to enhance recovery.

e} providing feedback.

i ) . ith the
ta) providing incentives to interact with

object of the attitude.
(h) providing opportunities to engige
interaclion,

in llim'i

tal providing models Lo emulate.

th) providing for practice. i
ili 7 ¥

te) providing npportunities for perfon

() providing fecdback ________.-""
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i for Measuring Learning Outcomes

sccording e {}{HH'TL learning outcome ean be mensured
with (he help of lcrn-r.-ru:-n_ test. The teaching is orgnnized *'_“
ovide the learning experiences by generating the :'_”.]I'prnpri“h.
Larning structures and situations so that desired ohjectives
v be achieved. These tests are of two types : | .

(1) Essay type tests or traditional examinations, and

) Objective type tests or New type examinations.

1. Learning and Essay Type Tests : The essay type
scaminations are most commonly used in our schools, but they
.re less reliable and less valid and cannot be standardized. The
essay type tests can be easily prepared. They can not be
ahalished from the field of examination though they have
certain limitations and disadvantages. ;

The essay type tests can be used to evaluate lower and
higher objectives of learning. The objective type tests can not be
used for measuring the higher objectives of learning but essay
tvpe tests are effectively employed for higher objectives. Hence,
both types of tests are supplementary to one another of
measuring the learning objectives. The essay type tests are
used for evaluating the objectives and effective higher learning
ubjectives.

The oral questions are asked in classroom teaching for
measuring the learning objectives. If teacher feels that he
would not achieve the desired objectives then he revises and
modifies his teaching strategies and tactics. The oral questions
also serve the purpose of diagﬂﬂsis so that teacher who can
proceed remedial instruction to his students.

(2) Learning and Objective Type Tests : These are new
type of examinations. They are reliable and valid a_nd can be
standardized. A large number of questions Or items are
included in a test. The construction of such tests is difficult and
time consuming, but georing is easy.

The objective type tests are used to measure lower and
middle learning objectives, ie., knowledge, cumprﬂhnnmcm.nnd
application, These are used for both the purpose : prognosis as

well as diagnosis.
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(3) Managing by Learning Objective : Petey .r Mo b,
(1954 has propagated the concept of I”“I”IH”]".I nt hy ”h]ﬁrl.w,.ﬂ
(MBO)Y. Sinee then it has been used in I‘I'l"l'"l"”'“'ifi1 OTRANIZINgG
leading and controlling the teaching F""T‘“*-”‘-H-_'h\“ Meinchng,
and testing activities  are organized Lo _*"Thl'"w' ]*'Hrrn"
objectives, The concept management. by objectives (MR, is
also used i andustry, trade and military. IL s more ugef,| i
the field of education becanse its principles are applicahls in
teaching and trainmg activities. The management by objectiye,
is evaluated m terms of learning objectives, In the firgt step of
management of learning objectives are written in behavigy g
terms and they are evaluated with the help of criterign
behaviour included in the criterion test.

The enterion test is a significant aspect of management by
learning objectives because its each item measures at least one
learning objective. The criterion test may be objective type,
essay tvpe or both. In means that objective type and essay type

tests are made objective-centred. The procedure of constructing
objectives centred test has been discussed here,

Criterion-Referenced Tests

In the 1960 a new term entered, in the vocabularies of
measurement specialists, criterion-referenced test. It refers to
a particular kind of test and unconventional approach to the
measurement of educational achievement. Tests of this kind
were also referred to objective-referenced or domain referenced
and were contrasted with the more conventional standardized

or teacher-made tests, which are referred to norm-referenced
tests,

Strong advocates of the new type test, who were usually
rather  critical of conventional  tests  claimed that
eriterion-referenced  tests constituted a significant and
generally applicable iImprovement N the conception and
methodology of achievement lesting, They suggested that
norm-referenced tests should b ﬂl:.;andmu-.tl as quickly as
possible in favour of the new type. An alternative view, which
we support, is that nejther Lype is superior than others for all
measurement purposes. Fach hag Special characteristies that
make it uniquely well suited to Particular situation and uses.
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On way of becoming li:-‘nnilim* with the characteristies of
; 1,:-.3{'{*1'{‘!‘[[‘[‘[1 tests 18 Lo consider some of Lhe ways in
y ch they differ from or are similar to, norm-referencer testa.
ﬂwﬂ arison of l.'l'lliﬁ kind 18 bound to invelve some over
;mpliﬁratmn and n accuracies, since there are many different
wms of cach type of test, Nevertheless, the forms have enough
ture D commeon to make the comparison useful, even if not
WAVE completely accurate.

jfference Between Criterion and Norms Referenced
Tests

One difference is as the kind of information they are
sended to provide. Criterion-referenced tests are used to
wiermine which of certain specified objectives of instruction a
articular pupil has attained. Norm-referenced tests are used
» determine how much overall knowledge of some subject a
articular pupil has achieved. The basic report for a
orm-referenced test is a count of the number of test questions

4at are answered correctly.

A second difference is as the basic interpreting the
sformation provide. The criterion is in a criterion-referenced
st for the attainment of all instructional objectives. The
arellence or deficiency of a particular student’s achievement in
sarning is judged by the propagation of the prescribed
hjectives, the student has attained. The ‘norm’ in A
wrm-referenced test is the achievement of some specific group
f students on the test. An excellence or deficiency of a
sarticular student’s achievement in learning is judged by that
tudent’s standing among those in the specified group.

A third difference is as the distribution of items over the
lomain of achievement sampled by the test. The items in a
witerion-referenced test cluster around a limited number of
‘aific objectives. For example, a eriterion referenced test
Might focus on 20 distinct objectives, using five items for each
"Yective in order to determine whether or not the student had
iained it, The result would be a 100 items criterion-

: :Ff‘#"&nce.d test. The items in a nurmvrﬁfm'erwufi l;m-zE would be
i "l'fulsutl more widely across the dom ain of learning. Each of the

Uitems would involve a separate aspect of achievement.

l

|



£ CAL=RER RN WO RO AN] S
466 qﬁ"ﬂnn

A fourth difference is as the use made of the it

information. The purpese of a norm-referenced test score j,

simply to indicate a student’s degree of ""E“F”H in Iﬂ'ﬂf"ling of
criterion-referenced test, on the other ha nd, is after ugad with
instructional procedure intended to ensure that certain thing,
will be learned.

npﬁpﬂv these |11;11nr difTerences, there are Huhﬁtantiﬂl
similarities between criterion-referenced and norm-refereneag
tests. Both have essentially the same job to do, that s b
measure achievement in learning. Elements of quality ap,
essentially the same for both. An individual test question ygeq
in the two are indistinguishable.

In general, criterion-referenced tests are best to assist ip
categorical pass-fail decision with respect to separate specific
terms or competencies.

The norm referenced form is useful in measuring a person’s
general level of knowledge or understanding of a subject. While
categorical decisions are sometimes made on the basis of
scores on norm-referenced test, as in the case of certification
examination.

Proponents of criterion-referenced test have performed a
valuable service in emphasizing the importance of clearly
defining a test.

Proponents of criterion-referenced test sometimes criticize
standardized test (norm-referenced) for their level of specific

relevance to what is being taught in a particular unit of study in
a given local school system,

The norm-referenced is useful in measuring a person’s
general level of knowledge or understanding of a subject.

Preparation of Unit Test and Performance Test
(Formative and Summation test)

Evaluation approach of B.S., Bloom is used in teaching
learning situations. The details of evaluation approach have
been provided in the chapter of ‘Unit and Yeurly Plans’ of this
book. The main focus of evaluation approach of teaching 1 that
the lasting should be based on teaching. Teaching and testing
should go side by side and both should be objective-centred- i

> |



447

stience teaching
The weightage
teaching uniy 5
Alter completion
 performance test 18

g Iurdmg to evaluation
sed in social science teaching .

(2) Performance tests,
are also known ag formative tests,
(2) Performance test is also called as summative test

, chapter of unit and yearly
wﬁightagt_a has been given ip

| oaching 18 followed in testing,
st 19 prepared which is know
| fwhole content according to yearly plan

Frﬂpﬂﬂgd in social science teaching, Ace
- gpproach two types of tests are used |

. {1) Unit-tests and
(1) Unit tests

Plans of soeiq)
tabular {opy,
At the engd of a

N a8 unit-tpgt.

The details of unit test or formative and performance test or
- summative test have been discussed in the following
. paragraphs.

(1) Summative Test

Summative test is given to the student after he has passed
| successfully all the formative tests given separately in the last
- of each unit of the content. From summative test, the general
level of student is judged and on the basis of student:.s
| rerformance, the effectiveness of teaching and instruction 1s
evaluated. Thus it provides reinforcement to teacher and
nstruction and help in planning and organising -:Ef further
teaching. On the basis of student’s perfﬂrmgn:e, ';.11.1 uanh':e
judged, to what extent objectives could be re:ahzed._ :.:eea;
tests. formative and summative are cﬂmP'-lmEﬂtﬁ_‘g -
uther!* in teachingJearning In formative test, the difhiculti

- : hile in summative test the
student’s learning are important W

effectiveness of teaching 18 measured.

| (2) Formative Test

In teaching and insi.‘t
in small units. Thereiore,
| should be given test and weaknesses
| diagnosis, remedial teac -
formative test is given: Fﬂm.lw e
| teaching-learning more ‘eff’actl i
students to get mastery 11t the c

on the achievement of objectives.

‘ selued

. - the whole content is pre
mﬂt‘]:ni;he ond of each unit, students
: should be diagnosed. After
ld be done and then

to give opportunity to
Here more emphasis 18

|
|




